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A year-long study of the changes in language 
proficiency, motivation, and affect in individual 

differences among Japanese secondary school EFL 
learners 

Rieko Nishida, Ph.D.  
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Hawaiian International Conference on Education (HICE), 

Hilton Waikiki Beach Resort  

January 5, 2016. 

Background 

The Ministry of Education, Culture, Sports, Science and Technology (MEXT) 
announced the Course of Study in 2008, and the overall objectives of 
foreign language activities at public secondary schools as.. 
 

To develop students’ basic communication abilities such as listening, 
speaking, reading and writing, deepening their understanding of language 
and culture and fostering a positive attitude toward communication 
through foreign languages.  
 

Topics 
BBackground 
Literature Review 
– Motivation: Process-orientated 
– Self-determination theory 
– L2 Ideal selves 
– Willingness to communicate (L2WTC)・CanDo 
Study Context 
Objectives of the Study 
Method 
– Quantitative Analysis 
Discussion 
Conclusion 

Background 

Although some studies have been conducted in Japanese secondary 
schools, there are not many studies of how language proficiency, 
motivation and/or affect would change throughout the course.  
 

In order to understand these crucial processes in more depth, 
linguistic data, STEP 5, motivation and affect will be measured in order 
to identify students’ change in a longitudinal manner.  

BACKGROUND LITERATURE REVIEW 
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Literature Review 

1 Motivation:  
1) Process-orientated period of motivation  
2) Self-determination theory 
3) L2 future possible selves  
4) Dynamic System Theory  

2 Willingness to Communicate in L2 / Can-Do 

Self Determination Theory 
(Deci & Ryan, 1985) 

Intrinsic 
Motivation 

When learners exhibit intrinsic motivation, they find 
activities interesting and enjoyable, which in turn leads to 
growth in learning; learners would engage in the activities 
without having operationally separable consequences.  

Extrinsic 
Motivation 

Conversely, with extrinsic motivation, learners’ behaviors 
are related to extrinsic cues including reward or punishment 
(Deci & Ryan, 1985).  

More self-determined Less self-determined 

Perceived 
Autonomy 

Competency 
Relatedness 

Research Background 
The Socio-psychological period (1960-1990) 

  Social-psychological approach centering in Canadian Social-psychologist, 
R.Gardner   (integrative-instrumental dichotomy)  

The Cognitive-situated Period (1990-) 

The application of theories of educational psychology.  
E.g., Self-determination theory.  

The Process-Orientated Period (2000-) 

    The Process-orientated approach (The process-model  
The Motivational Self System (L2 Ideal Selves/ L2 Ought-to Selves) 

After 2010, Dynamic Systems Approach to identify notions of single causes, 
linear causality, immutable categories and highly specified end points to 

see more micro-perspectives of individual motivational changes .  

   Three Psychological Needs of Motivation 
 

Perceived 
Autonomy 

Humans are inherently proactive with their potential and 
mastering their inner forces (such as drives and emotions) 
 

Perceived 
Competency 

Humans have inherent tendency toward growth 
development and integrated functioning 
 

Perceived 
Relatedness 

Optimal development and actions are inherent in humans 
but they don’t happen automatically 
 

Self Determination Theory 
(Deci & Ryan, 1985) 

Intrinsic 
Motivation  

Perceived 
Autonomy 

Perceived 
Competency 

Perceived 
Relatedness 

Literature Review: Motivation 

More recently, after the year 2000, the process of language learning, rather 
than the product, has received significant attention (e.g., Dörnyei & Ottò, 
1998). Dörnyei & Ottò (1998) proposed a process model which emphasized 
dynamic characteristics and temporal variation in motivation in language 
learning.  

As learners’ motivation shows continuous fluctuations over the course of time, 
the integration of the “time” factor can be crucial in understanding 
motivational changes among language learners.  

 Time factor will be integrated.  

Future Possible L2 Selves:  
L2 Ideal selves & L2 Ought-to selves 

This concept of ‘possible self’ is considered to be a powerful motivator to learn L2, as L2 
learners try to reduce the discrepancy between learners’ actual selves and future possible 
selves, ideal and ought-to selves.  

L2 Ideal Selves The ‘L2 ideal self’ which refers to what someone hopes and wishes to 
become, incorporates the L2-specific aspect of learner’ ideal selves.  

L2 Ought to Selves A complementary self-guide is the ‘ought-to self’, which refers to what 
someone feels obligated to become, including those which are the 
result of obligations and responsibilities, as they wish to avoid possible 
negative consequences. 

Intended Learning 
Effort 

To fill the gap between the actual self, and the future possible self, 
learners try to make an intentional learning effort.  

,,

L2 Ideal Selve
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Literature Review: L2 WTC 
Willingness to communicate 

As one of the focuses of foreign language activities in Japan is to foster a 
positive attitude toward communication, “willingness to communicate”, 
defined as “the intention to initiate communication, given a choice” 
(MacIntyre, Baker, Clement & Conrod, 2001, p.369) has received attention 
from researchers and practitioners in Japan.  
 

Can-Do  

Having or showing a determination or willingness to take action and 
achieve results.  

Study Context: Curricula 

Get Ready 1 - 4. Greetings, Alphabet, Word sounds, Spelling

LESSON 1 I am Tanaka Kumi I am… You are… / Are you …? I am not…

May LESSON 2 My School This is… / Is that…? What is this? He is… She is…

June LESSON 3 I Like Kendama
I have… Do you know…? I don’t play… What do you
have?

Mini-Project :   Self introduction

LESSON 4 Field Trip two bags How many …? Use… / Don’t… / Let’s…

Aug. LESSON 5 Our New Friend from India
Who is …? Where do you …? When do you …? him /
her

Sept. Start Reading My Treasure Reading

LESSON 6 My Family in the UK Miki plays … Does Miki play …? Miki doesn’t play …

Where / When does Miki …?

Mini-Project :  Friends' Introduction

LET'S READ 1 Alice and Humpty Dumpty

LESSON 7 Wheelchair Basketball Koji can play … Can Koji play …? Koji cannot play …

LESSON 8 School Life in the USA
Tom is playing … / Is Tom playing …? / Tom isn ’t
playing …

Mini-Project :  Making School Homepage

Jan. LESSON 9 Four Seasons in Japan

Feb.

March LET'S READ 2 A Girl Saved Many Lives Reading

Annual Carricula (for the first grade)

1st
semester

2nd
semester

3rd
semester

Amy played … Did Amy play …? Amy didn’t play …
Amy went …

April

July

Oct.

Nov. Reading

Dec.

STUDY CONTEXT 

Study Context: Lesson Plans 

5 min Greetings, dates, weather, reviews, Q & A from last lessons.

5 min Sing songs (to check pronunciation)

5 min Expression Sheet Learning Grammar from New Crown: Pair work)

5 min Pronunciation, spelling and meaning of vocaburary.

10 min Understanding contents and review.

10 min Read aloud.

Introduction of grammar. Summarizing the notes. Activities (Group and Pair work)

Reflection

Lesson Plan for 50 minutes

10 min

He created teaching materials including activities using iPad.  

Routine 

Study Context 

The focus of this study was Secondary School A in Osaka prefecture in Japan. 
The city was rather small and there were only 105 students in total aged 
between 12 and 13 years old (1st year students). 
 

During the period of the present research, an assistant language teacher 
(hereinafter, ALT) was visiting to the school three times a week. 
 OBJECTIVES OF THE 

STUDY 
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Objectives of the Study 

To capture the changes in overall tendencies and individual differences to see 
their listening abilities, intrinsic motivation, interest in cultures and 
languages, L2WTC, CanDo, and L2 ideal selves with the data collected in July 
2014 and February 2015.  
 

To briefly identify teachers’ perspectives of how students changed 
throughout the course.  

Method: Procedure 

Listening test (STEP 5) 
25 Questions 

Listening test was prepared according to 
students’ listening abilities. 

Questionnaire Intrinsic motivation, perceived autonomy, 
competency and relatedness, L2 WTC, L2 
ideal selves, interest in languages and 
cultures and CanDo.  

METHOD 

Listening Test: STEP 5. 

(Example 1)  
That’s a nice hat. 
1. Yes, I do. 
2 Thank you. 
3 You, too. 

 
Ansewer: 2. Thank you. 

Section 1 

Method: Participants 

A total 103 students participated in the study (male: 60, 
female:43) . When students took listening tests (STEP 5th) 
and questionnaires, they were the first year of secondary 
school aged between 12 and 13 years old.  

 
Two students were eliminated from the study as they were 
absent.  
 

Listening Test: STEP 5. 
Section 2 

 
Do you like candy, Helen? 
No, I don’t. I like fruit.  

 

 
Q1. What does Helen like? 
1. She likes pizza. 
2. She likes cake. 
3. She likes candy. 
4. She likes fruit.  
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Listening Test: STEP 5. 

 
1. It’s 5:45 in the morning. 
2. It’s 5:50 in the morning. 
3. It’s 5:55 in the morning.  

 

Section 3 

Objectives of the Study 1 

To capture the changes in overall tendencies to see their 
listening abilities, intrinsic motivation, interest in cultures and 
languages, L2WTC, CanDo, and L2 ideal selves with the data 
collected in July 2014 and February 2015.  
 

Method: Procedure  
(Cronbach’s Alpha) 

Time 1 Time 2

78

74

83

90

Nishida (2008) 68

Yashima (2002, 2004) 92 88

Nakahira, et al. (2010) 76 73

Ryan (2009) 76 79

Intrinsic Motivation

Interest in Languages and Culture

L2WTC

CanDo

L2 Ideal Self

Hiromori (2006)

Cronbach's Alpha
References

Autonomy

Competency

Relatedness

Results: Overall tendencies 

Overall Tendencies: Longitudinal Analysis of Listening 
Abilities 

18

19

20

21

22

23

Jul-14 Jan-15

Overall Tendency: Listening

Listening

Feb-15 

DATA ANALYSIS 

Results: Overall tendencies 

Overall Tendencies of Longitudinal Analysis of Affective Factors 

2

3

4

5

Autonomy Competency Relatedness Intrinsic
Motivation

Interest in
Foreign

Languages and
Culture

CanDo L2WTC L2 Ideal Self

Overall Tendency: Motivation and Affect

Jul-14

Feb-15
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Results: Overall tendencies 

Lower Upper t df p
Listening -1.92 4.06 -2.72 -1.13 -4.81 102 0.00

Autonomy -0.03 0.68 -0.17 0.10 -0.51 102 0.61
Competency 0.00 0.66 -0.13 0.13 -0.02 102 0.98
Relatedness 0.15 0.65 0.02 0.28 2.34 102 0.02

Intrinsic Motivation -0.01 0.84 -0.18 0.15 -0.14 102 0.89
Interest in Languages and Culture 0.19 0.77 0.04 0.34 2.48 102 0.01

CanDo 0.22 0.63 0.10 0.35 3.60 102 0.00
L2WTC -0.01 0.95 -0.20 0.18 -0.10 102 0.92

L2Ideal Self 0.06 0.79 -0.09 0.22 0.79 102 0.43

M sd
95% CI

Repeated measurement of t-tests 

0.00
0 61

0.02
0 890.89
0.01

0.00

00.01

Interview Results 
Interview lasted nearly 60 minutes  with an English teacher. He was especially 
interested in talking about gender differences.  He was explaining how boys and 
girls differ in English class. 

In comparing with gender differences, girls seem to 
prefer English. 

In the class, girls seem to be excited to be in English 
class, for example, they sing songs harder than boys.  

But regarding the grades, they are actually no 
difference, but in the class, girls seem to enjoy a lot.  

Objectives of the Study 2 

To briefly identify teachers’ perspectives of how students changed 
throughout the course.  

DISCUSSION 

Interview results 
Interview lasted nearly 20 minutes  with a school principle.  He especially pointed 
out the students in the lowest cluster.  He pointed out why their listening abilities 
showed a sharp decrease.  

Students in the lowest cluster showed difficulties in a 
school life. 

They were difficult in other subjects.  

Also some of them had a family problem.  

Discussion 

The current study has yielded a number of findings on listening abilities as 
well as affective factors including intrinsic motivation, three psychological 
needs of motivation, interest in languages and culture, CanDo, L2WTC and 
L2 ideal selves over one year.  
 

Quantitative results showed changes in overall students’ tendencies in 
listening abilities and affective factors throughout the course.  
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Discussion 

Considering students’ overall tendencies in listening abilities, longitudinally, 
students’ abilities showed an increasing tendency. Students’ listening 
abilities showed a sharp increase after a half year. 
 

Regarding motivation and other affective factors, perceived relatedness, 
interest in languages and culture, and Can-Do seem to have decreased and 
statistical differences were observed. But the rest of the factors including 
perceived autonomy, competency, intrinsic motivation, L2WTC and L2 ideal 
self retained throughout the course.  
 

CONCLUSION 

Discussion 
From the interview results, students who showed the lowest cluster in listening, 
motivation and affect also revealed difficulties in other classes as well as outside 
the class. 

Students who tend to drop their test results as well as motivation and affect in 
language learning tend to show a difficult time with their family and/or have 
other trouble outside the class.  

This is a butterfly effect that illustrates how complex socio-environmental 
conditions interact with each other, making it difficult to predict whether these 
events can be motivating or demotivating in learners’ learning trajectories.  

Conclusion 
With this longitudinal analysis, overall tendencies as well as individual 
differences and trajectories in language learning have been identified.  

This is the longitudinal studies of the results in the first year, so while 
students are studying at the secondary school, the data will be 
collected two more years and will be analyzed quantitatively and 
qualitatively. 

Then possible educational interventions and pedagogical implications 
will be discussed and provided.  

Discussion 

Cluster analysis showed 5 different patterns of individual differences.   

Particularly, students whose listening abilities are higher tended to show high 
in motivation and affect.  On the contrary, students whose listening abilities 
are lower also tended to show low in motivation and affect.  

Although some students in other clusters showed high in listening, they 
showed low in motivation and affect. This means that students show very 
different patterns of changes throughout the course.  

Conclusion 

Also by enhancing students’ motivation and affect in language learning, 
I hope they will enhance their understanding toward people from 
different cultural background and their will to communicate with 
people around the world in order to live in this globalizing world.   
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Thank you very much for your 
listening! 

rienishi@lang-osaka.ac.jp 

HP:rieko.nishida@jimdo.com 

Questionnaire Items 
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A year-long study of motivational dynamics for 
Japanese secondary school students in language 

learning 

Rieko Nishida, Ph.D.  
Osaka University 

EuroSLA26 Conference 

Jyväskylä, Finland 
August 24-27, 2016 

Background 

The Ministry of Education, Culture, Sports, Science and Technology (MEXT) 
announced the Course of Study in 2008, and the overall objectives of foreign 
language activities at public secondary schools as.. 
 

To develop students’ basic communication abilities such as listening, 
speaking, reading and writing, deepening their understanding of language 
and culture and fostering a positive attitude toward communication through 
foreign languages.  
 

Topics 
BBackground 
Literature Review 
– Motivation:  
– Self-determination theory 
– L2 Ideal selves 
– Willingness to communicate (L2WTC)・CanDo 
Study Context 
Objectives of the Study 
Method 
– Quantitative Analysis 
– Qualitative Data (Teachers’ Interviews) 
Discussion 
Conclusion 

Background 

Although some studies have been conducted in Japanese secondary 
schools, there are not many studies of how language proficiency, 
motivation and/or affect would change throughout the course.  
 

In order to understand these crucial processes in more depth, linguistic 
data, STEP 5, motivation and affect will be measured in order to identify 
students’ change in a longitudinal manner.  

BACKGROUND LITERATURE REVIEW 
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Literature Review 

1. Motivation 1) Belief history of motivation 
2) Self-determination theory 
3) L2 future possible selves  

2. Affect 1) Willingness to Communicate in L2  
2) Can-Do 

   Three Psychological Needs of Motivation 
 

Perceived 
Autonomy 

Humans are inherently proactive with their potential and 
mastering their inner forces (such as drives and emotions) 
 

Perceived 
Competency 

Humans have inherent tendency toward growth 
development and integrated functioning 
 

Perceived 
Relatedness 

Optimal development and actions are inherent in humans 
but they don’t happen automatically 
 

Self Determination Theory 
(Deci & Ryan, 1985) 

Intrinsic 
Motivation  

Perceived 
Autonomy 

Perceived 
Competency 

Perceived 
Relatedness 

Literature Review 
The Socio-psychological period (1960-1990) 

Social-psychological approach centering in Canadian Social-
psychologist, R.Gardner    

(integrative-instrumental dichotomy)  

The Cognitive-situated Period (1990-) 

The application of theories of educational psychology.  

E.g., Self-determination theory.  

The Process-Orientated Period (2000-) 

The Process-orientated approach (The process-model  

The Motivational Self System (L2 Ideal Selves/ L2 Ought-to 
Selves) 

After 2010, Dynamic Systems Approach to identify 
notions of single causes, linear causality, immutable 
categories and highly specified end points to see more 
micro-perspectives of individual motivational changes .  

Future Possible L2 Selves:  
L2 Ideal selves & L2 Ought-to selves 
This concept of ‘possible self’ is considered to be a powerful motivator to learn L2, as L2 
learners try to reduce the discrepancy between learners’ actual selves and future possible 
selves, ideal and ought-to selves.  

L2 Ideal Selves The ‘L2 ideal self’ which refers to what someone hopes and wishes to 
become, incorporates the L2-specific aspect of learner’ ideal selves.  

L2 Ought to Selves A complementary self-guide is the ‘ought-to self’, which refers to what 
someone feels obligated to become, including those which are the 
result of obligations and responsibilities, as they wish to avoid possible 
negative consequences. 

Intended Learning 
Effort 

To fill the gap between the actual self, and the future possible self, 
learners try to make an intentional learning effort.  

selveesss,,, iiidddeeal an

L2 Ideal Selves

Self Determination Theory 
(Deci & Ryan, 1985) 

Intrinsic 
Motivation 

When learners exhibit intrinsic motivation, they find 
activities interesting and enjoyable, which in turn leads to 
growth in learning; learners would engage in the activities 
without having operationally separable consequences.  

Extrinsic 
Motivation 

Conversely, with extrinsic motivation, learners’ behaviors 
are related to extrinsic cues including reward or punishment 
(Deci & Ryan, 1985).  

More self-determined Less self-determined 

Perceived 
Autonomy 

Competency 
Relatedness 

L2WTC & Can-Do 
Willingness to Communicate 

 

As one of the focuses of foreign language activities in Japan is to foster a positive 
attitude toward communication, “willingness to communicate”, defined as “the 
intention to initiate communication, given a choice” (MacIntyre, Baker, Clement & 
Conrod, 2001, p.369) has received attention from researchers and practitioners in 
Japan.  
 

Can-Do  

Having or showing a determination or willingness to take action and achieve results.  
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STUDY PLAN 
A THREE-YEAR LONGITUDINAL STUDY 

STUDY CONTEXT 

Planned to be a three-year 
longitudinal study 
-Interim Report- 

Secondary 
School  

1st Grade 

Secondary 
School  

2nd Grade 

Secondary 
School 

3rd Grade 

2016-2017 2015-2016 2014-2015 

st

Study Context 

The focus of this study was Secondary School A in Osaka prefecture in Japan. 
The city was rather small and there were only 105 students in total aged 
between 12 and 13 years old (1st year students). 
 

During the period of the present research, an assistant language teacher 
(hereinafter, ALT) was visiting to the school three times a week. 
 

July 2014 February 
2015 July 2015 February 

2016 July 2016 February 
2017 July 2014 February 

2015 

1 Eiken Placement Test 

2  Questionnaire  Motivation, Can-Do, Affect 

Planned to be a three-year 
longitudinal study 
-Interim Report- 

Study Context: Curricula 

Get Ready 1 - 4. Greetings, Alphabet, Word sounds, Spelling

LESSON 1 I am Tanaka Kumi I am… You are… / Are you …? I am not…

May LESSON 2 My School This is… / Is that…? What is this? He is… She is…

June LESSON 3 I Like Kendama
I have… Do you know…? I don’t play… What do you
have?

Mini-Project :   Self introduction

LESSON 4 Field Trip two bags How many …? Use… / Don’t… / Let’s…

Aug. LESSON 5 Our New Friend from India
Who is …? Where do you …? When do you …? him /
her

Sept. Start Reading My Treasure Reading

LESSON 6 My Family in the UK Miki plays … Does Miki play …? Miki doesn’t play …

Where / When does Miki …?

Mini-Project :  Friends' Introduction

LET'S READ 1 Alice and Humpty Dumpty

LESSON 7 Wheelchair Basketball Koji can play … Can Koji play …? Koji cannot play …

LESSON 8 School Life in the USA
Tom is playing … / Is Tom playing …? / Tom isn ’t
playing …

Mini-Project :  Making School Homepage

Jan. LESSON 9 Four Seasons in Japan

Feb.

March LET'S READ 2 A Girl Saved Many Lives Reading

Annual Carricula (for the first grade)

1st
semester

2nd
semester

3rd
semester

Amy played … Did Amy play …? Amy didn’t play …
Amy went …

April

July

Oct.

Nov. Reading

Dec.
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Study Context: Lesson Plans 

5 min Greetings, dates, weather, reviews, Q & A from last lessons.

5 min Sing songs (to check pronunciation)

5 min Expression Sheet Learning Grammar from New Crown: Pair work)

5 min Pronunciation, spelling and meaning of vocaburary.

10 min Understanding contents and review.

10 min Read aloud.

Introduction of grammar. Summarizing the notes. Activities (Group and Pair work)

Reflection

Lesson Plan for 50 minutes

10 min

He created teaching materials including activities using iPad.  

Routine 

We are Never Ever 
Getting Back Together 

by Taylor Swift 

METHOD 

OBJECTIVES OF THE STUDY 

Method: Participants 

A total 105 students participated in the study (male: 60, 
female: 45) . When students took listening tests (STEP 5th) and 
questionnaires, they were the first year of secondary school 
aged between 12 and 13 years old.  

Two students were eliminated from the study as they were 
absent.  
 

Objectives of the Study 
 
To capture the changes in overall tendencies and individual differences to see 
their listening abilities, intrinsic motivation, interest in cultures and languages, 
L2WTC, CanDo, and L2 ideal selves with the data collected in July 2014 and 
February 2015, and also focusing on the lowest cluster of the students to 
capture their tendencies,   
 

 
To interview teachers to specifically focus on the lowest students among the 
others, and also to identify teachers’ perspectives of how students changed 
throughout the course.  
 

Method: Procedure 

Eiken STEP 5  Listening test (25 Questions) 

Questionnaire Intrinsic Motivation 
Perceived Autonomy 
Perceived Competency 
Perceived Relatedness 
L2 WTC  
Ideal L2 selves 
Interest in Languages and Cultures  
CanDo.  
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Listening Test: STEP 5. 

 
1. It’s 5:45 in the morning. 
2. It’s 5:50 in the morning. 
3. It’s 5:55 in the morning.  

 

Section 3 

Results: Overall 
tendencies 

Overall Tendencies: Longitudinal Analysis of Listening 
Abilities 

18

19

20

21

22

23

Jul-14 Jan-15

Overall Tendency: Listening

Listening

Feb-15 

R.Nishida (2016). Presented at Hawaiian International Conference on Education (HICE) 

DATA ANALYSIS 

Results: Overall 
tendencies 

Overall Tendencies of Longitudinal Analysis of Affective Factors 

2

3

4

5

Autonomy Competency Relatedness Intrinsic
Motivation

Interest in
Foreign

Languages and
Culture

CanDo L2WTC L2 Ideal Self

Overall Tendency: Motivation and Affect

Jul-14

Feb-15

R.Nishida (2016). Presented at Hawaiian International Conference on Education (HICE) 

Objectives of the Study 1 
 
To capture the changes in overall tendencies and individual differences to see 
their listening abilities, intrinsic motivation, interest in cultures and languages, 
L2WTC, CanDo, and L2 ideal selves with the data collected in July 2014 and 
February 2015, and also focusing on the lowest cluster of the students to 
capture their tendencies,   
 

CLUSTER ANALYSIS TO SEE  INDIVIDUAL 
DIFFERENCES 
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Individual Differences 
Cluster Analysis 

1

6

11

16

21

26

Cluster 1
(30)

Cluster 2
(20)

Cluster 3
(22)

Cluster 4
(25)

Cluster 5 (6)

Cluster Analysis: Listening

Listening Time 1

Listening Time 2

Cluster 1 (30) Middle in Listening Second highest in Motivation and Affect 

Cluster 2 (20) Second lowest in Listening Middle in Listening 

Cluster 3 (22) Highest in Listening Highest in Motivation and Affect 

Cluster 4 (25) Second highest in Listening Second Lowest in Motivation and Affect 

Cluster 5 (6) Lowest in Listening Lowest in Motivation and Affect 

Cluster 3 

1

6

11

16

21

26

Cluster 1
(30)

Cluster 2
(20)

Cluster 3
(22)

Cluster 4
(25)

Cluster 5 (6)

Cluster Analysis: Listening

Listening Time 1

Listening Time 2

1

2

3

4

5

Autonomy Comtency Relatedness Intrinsic
Motivation

Interest in
Language and

Culture

CanDo L2WTC L2 Ideal Self

Cluster 3 (22) 

July, 2014

February, 2015

Cluster 3 Highest in Listening Highest in Motivation and Affect 

Cluster 1 

1

6

11

16

21

26

Cluster 1
(30)

Cluster 2
(20)

Cluster 3
(22)

Cluster 4
(25)

Cluster 5 (6)

Cluster Analysis: Listening

Listening Time 1

Listening Time 2

1

2

3

4

5

Autonomy Comtency Relatedness Intrinsic
Motivation

Interest in
Language and

Culture

CanDo L2WTC L2 Ideal Self

Cluster 1 (30) 

July, 2014

February, 2015

Cluster 1 Middle in Listening Second highest in Motivation and Affect 

Cluster 4 

1

6

11

16

21

26

Cluster 1
(30)

Cluster 2
(20)

Cluster 3
(22)

Cluster 4
(25)

Cluster 5 (6)

Cluster Analysis: Listening

Listening Time 1

Listening Time 2

1

2

3

4

5

Autonomy Comtency Relatedness Intrinsic
Motivation

Interest in
Language and

Culture

CanDo L2WTC L2 Ideal Self

Cluster 4 (25) 

July, 2014

February, 2015

Cluster 4 Second highest in Listening Second Lowest in Motivation and Affect 

Cluster 2 

1

6

11

16

21

26

Cluster 1
(30)

Cluster 2
(20)

Cluster 3
(22)

Cluster 4
(25)

Cluster 5 (6)

Cluster Analysis: Listening

Listening Time 1

Listening Time 2

1

2

3

4

5

Autonomy Comtency Relatedness Intrinsic Motivation Interest in Language
and Culture

CanDo L2WTC L2 Ideal Self

Cluster 2 (20) 

July, 2014 February, 2015

Cluster 2 Second lowest in Listening Middle in Motivation and Affect 

Cluster 5 

1

6

11

16

21

26

Cluster 1
(30)

Cluster 2
(20)

Cluster 3
(22)

Cluster 4
(25)

Cluster 5 (6)

Cluster Analysis: Listening

Listening Time 1

Listening Time 2

1

2

3

4

5

Autonomy Comtency Relatedness Intrinsic
Motivation

Interest in
Language and

Culture

CanDo L2WTC L2 Ideal Self

Cluster 5 (6) 

July, 2014

February, 2015

Cluster 5 Lowest in Listening Lowest in Motivation and Affect 
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Individual Difference 
Repeated Measurement of ANOVA 

Type III df Mean Square F p
1788.820 4, 98 447.205 127.482 .000 .839

36.510 4, 98 9.127 15.718 .000 .391

31.896 4, 98 7.974 15.344 .000 .385

24.631 4, 98 6.158 14.051 .000 .364

105.722 4, 98 26.430 28.845 .000 .541

.265 4, 98 .066 .217 .928 .009

3.103 4, 98 .776 1.752 .145 .067

24.498 4, 98 6.124 10.351 .000 .297

70.907 4, 98 17.727 27.927 .000 .533

CanDo

Between Subject

L2WTC

L2 Ideal Self

Intrinsic Motivation

Interest in Languages and Culture

Listening

Autonomy

Competency

Relatedness

Type III df Mean Square F p
6.087 1, 98 6.087 1.347 .249 .014

.016 1, 98 .016 .069 .794 .001

.080 1, 98 .080 .372 .543 .004

1.166 1 ,98 1.166 5.444 .022 .053

.011 1, 98 .011 .029 .864 .000

1.312 1, 98 1.312 4.304 .041 .042

.215 1, 98 .215 .485 .488 .005

1.619 1, 98 1.619 7.945 .006 .075

.016 1, 98 .016 .049 .825 .001

CanDo

Within Subject

Interest in Languages and Culture

L2WTC

L2 Ideal Self

Listening

Autonomy

Competency

Relatedness

Intrinsic Motivation

000

000

928

.145

.928

Cluster 5 
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Cluster 1
(30)

Cluster 2
(20)

Cluster 3
(22)
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(25)
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Cluster Analysis: Listening

Listening Time 1

Listening Time 2

Cluster 5 Lowest in Listening Lowest in Motivation and Affect 
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Motivation and Affect: July, 2014

Student A

Student B

Student C

Student D

Student E

Student F
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Autonomy Comptency Relatedness Intrinsic
Motivation

Interest CanDo L2WTC Ideal self

Motivation and Affect: February, 2015

Student A

Student B

Student C

Student D

Student E

Student F

CLUSTER 5 IN DETAILS 

Student B 
(male student) 
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Cluster 5 Lowest in Listening Lowest in Motivation and Affect 

Student C 
(female student) 
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Objectives of the Study 2 

 
To interview teachers to specifically focus on the lowest students among the 
others, and also to identify teachers’ perspectives of how students changed 
throughout the course.  
 

Brief descriptions of semi-structural 
interviews 

for the lowest cluster 
Student A 

(Male) 
Parents does not have a stable job. His sister has withdrawn from the 
school. He hardly went to the elementary school.  

Student B 
(Male) 

A single parent with a financial problem. He has three brothers and his 
mother comes home late. He likes his mother so wants to get attention 
from her, but he cannot receive her attention.  

Student C 
(Female) 

She was moved to this area when she was at Elementary School H. She 
was bullied quite hard at the previous school. She is not fitting into the 
school and the class. She had a trouble with a boy (or boys).  

Student D 
(Female) 

She changed club activity from softball club to badminton club.  She 
showed incompatibility of adjusting to the school.  

Student E 
(Male) 

He has developmental problems. The doctor diagnosed him as Asperger’s 
disease.  

Student F 
(Female) 

She shows learning disability. She tries to work hard, but she is unable to 
do it.  

Method 
Semi-structural Interviews 

Date March 20, 2015 

Length  1 hour 30 min.  

Interviewees School  Principle (approx. 20 min). 
English Teacher  (approx. 1 hour 10 min).  

Interview from School 
Principle 

About the School context in 
general 

School 
Principle 

This year, the first year showed very difficult 
time. The first grade had to go through a lot 
of troubles throughout the course. So I can 

say that students’ motivation can be 
declined because of that.   

A tough time can happen during the school 
years.., as you know.  It maybe their age 

matters as well.  

Method 
-Semi-structural Interviews- 
All the data was transcribed into a written format for 
analysis and the transcriptions of open-ended 
comments were open-coded. A part of the Grounded 
Theory Approach (GTA: Strauss and Cobin, 1990) was 
employed and transcriptions of students’ comments 
were categorized as open-coding.  

Interview from School 
Principle 
Student B 

School 
Principle 

He used to be at Elementary School H. His 
parent had divorced.. He has two brothers, 

but they both quit the high school. His 
mother is a single mother with three sons. 
Because she takes care of three sons all by 

herself, they are always financially insecure. 
He likes his mother so much, but she 

cannot give him an attention, as she comes 
home late. As she cannot take care of him 
so well, he loses his interest in studies in 

general, and he stopped studying. 
…… he is not wrong, he is a good student, 
but he faces with very rough situation at 

home.  
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Interview from School 
Principle 
Student C 

School 
Principle 

When I was at a school principle at 
Elementary School H., she was moved from 

different school. I heard that she was 
bullied very hard at the previous school, so 
she was not able to cooperate with other 

students. She is not speaking with her 
classmate much. I think she is unable to 

open up herself due to her past experience.  
In the after school class, she used to talk to 

older students, but does not talk to her 
classmates. I can say that her motivation 

has been dropped a bit lately.  

DISCUSSION 

Interview from School 
Principle 
Student E 

Teacher A

Student E was diagnosed as Asperger’s 
disease by the doctor.  We have three 

classes on 1st grade, and he was allocated to 
Teacher A’s class as Teacher A is a 

competent teacher. So, other students such 
as Student A & B are allocated to his class.  

Sometimes, he has difficulty in the class, so 
he needs to go out from the class and chill 

out. He was supposed to be in a special 
need’s class, but he tries to be with other 

students in a usual classroom.   

Discussion 

The current study has yielded a number of findings on listening abilities as 
well as affective factors including intrinsic motivation, three psychological 
needs of motivation, interest in languages and culture, CanDo, L2WTC and L2 
ideal selves over one year.  
 

 
Quantitative results showed changes in overall students’ tendencies in 

listening abilities and affective factors throughout the course.  
 

Dynamic Changes throughout 
the time 

Open-coding Brief Descriptions Time 1 Time 2 

Family Problems Siblings social 
withdrawal 

Financial difficulties 

Less 
influential  

More or less influential 

Bullying Bullied experience in 
the past 

Fear from the 
past 

Fear in the present 

Social 
incompatibility 

Not adjusting to the 
school and club activity 

Joined in the 
club activity 

Change the club activity 

Developmental/ 
Learning 

Disabilities 

Diagnosed as 
Asperger’s disorder / a 
borderline learning 
disabilities 

Diagnosed in 
the past 

More or less difficult to 
cope 

More or less became stronger and/or 
obvious as time goes 

Discussion 

Considering students’ overall tendencies in listening abilities, longitudinally, 
students’ abilities showed an increasing tendency. Students’ listening abilities 
showed a sharp increase after a half year. 
 

Regarding motivation and other affective factors, perceived relatedness, 
interest in languages and culture, and Can-Do seem to have decreased and 
statistical differences were observed. But the rest of the factors including 
perceived autonomy, competency, intrinsic motivation, L2WTC and L2 ideal 
self retained throughout the course.  
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Discussion 
From the interview results, the school seems to face with a difficult time as well as 
students who showed the lowest cluster in listening, motivation and affect also 
revealed difficulties in other classes and also outside the class. 

Students who tend to drop their test results as well as motivation and affect in 
language learning tend to show a difficult time with their family and/or have other 
trouble outside the class.  

This is somehow a butterfly effect that illustrates how complex socio-
environmental conditions interact with each other, making it difficult to predict 
whether these events can be motivating or demotivating in learners’ learning 
trajectories.  

Thank you very much! 
This presentation is supported by  

Eiken Foundation of Japan 

HP: rienishi.jimdo.com 
Email: rienishi@lang.osaka-u.ac.jp 

Discussion 

Cluster analysis showed 5 different patterns of individual differences.   

Particularly, students whose listening abilities are higher tended to show high 
in motivation and affect.  On the contrary, students whose listening abilities are 
lower also tended to show low in motivation and affect.  

Although some students in other clusters showed high in listening, they 
showed low in motivation and affect. This means that students show very 
different patterns of changes throughout the course.  

Thank you very much for your 
listening! 

rienishi@lang-osaka.ac.jp 

HP:rieko.nishida@jimdo.com 

Conclusion 

 
Also by enhancing students’ motivation and affect in language learning, I 
hope they will enhance their understanding toward people from different 
cultural background and their will to communicate with people around the 
world in order to live in this globalizing world.   

Questionnaire Items 
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July 
2014 

February 
2015 

July 
2015 

February 
2016 

July 
2016 

February 
2017 

1  2  3  
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He created teaching materials including activities using iPad.  

Get Ready 1 - 4. Greetings, Alphabet, Word sounds, Spelling

LESSON 1 I am Tanaka Kumi I am… You are… / Are you …? I am not…

May LESSON 2 My School This is… / Is that…? What is this? He is… She is…

June LESSON 3 I Like Kendama
I have… Do you know…? I don’t play… What do you
have?

Mini-Project :   Self introduction

LESSON 4 Field Trip two bags How many …? Use… / Don’t… / Let’s…

Aug. LESSON 5 Our New Friend from India
Who is …? Where do you …? When do you …? him /
her

Sept. Start Reading My Treasure Reading

LESSON 6 My Family in the UK Miki plays … Does Miki play …? Miki doesn’t play …

Where / When does Miki …?

Mini-Project :  Friends' Introduction

LET'S READ 1 Alice and Humpty Dumpty

LESSON 7 Wheelchair Basketball Koji can play … Can Koji play …? Koji cannot play …

LESSON 8 School Life in the USA
Tom is playing … / Is Tom playing …? / Tom isn ’t
playing …

Mini-Project :  Making School Homepage

Jan. LESSON 9 Four Seasons in Japan

Feb.

March LET'S READ 2 A Girl Saved Many Lives Reading

Annual Carricula (for the first grade)

1st
semester

2nd
semester

3rd
semester

Amy played … Did Amy play …? Amy didn’t play …
Amy went …

April

July

Oct.

Nov. Reading

Dec.

(Example 1)  
That’s a nice hat. 
1. Yes, I do. 
2 Thank you. 
3 You, too. 

 
Ansewer: 2. Thank 
you. 

Section 1 
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Section 2 

 
Do you like candy, Helen? 
No, I don’t. I like fruit.  

 
 
Q1. What does Helen like? 
1. She likes pizza. 
2. She likes cake. 
3. She likes candy. 
4. She likes fruit.  

 

 
1. It’s 5:45 in the morning. 
2. It’s 5:50 in the morning. 
3. It’s 5:55 in the morning.  

 

Section 3 

2016 4  
1100  
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495.00

500.00

505.00

510.00

515.00

520.00

525.00

530.00

535.00

CSE (L)2 7 CSE (L)2 3

Listening Score

475.00

480.00

485.00

490.00

495.00

500.00

505.00

510.00

CSE ®2 7 CSE ®2 3

Reading Score

2  2  

-2.686 3.156 0.377 -3.438 -1.933 -7.121 69 0.000

-41.329 33.076 3.953 -49.215 -33.442 -10.454 69 0.000

-18.986 25.100 3.000 -24.970 -13.001 -6.329 69 0.000

-22.343 22.253 2.660 -27.649 -17.037 -8.400 69 0.000

 95% 

7  - 2 1

CSE 2 7  - CSE 2 3

CSE Reading ®2 7  - CSE ®2 3

CSE Reading 2 7  - CSE (L)2 3

t df p
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2

3

4

5

1 7 1 2 2 7 2 2

1 2

Can-Do L2WTC

1 7

1 2

2 7

2 2

CanDo L2WTC

1 7

1 2

2 7

2 2

 III df F
0.673 3,69 0.224 0.960 0.413 0.014

0.025 3,69 0.008 0.048 0.986 0.001

0.737 3,69 0.246 1.289 0.279 0.018

2.176 3,69 0.725 2.119 0.099 0.030

1.373 3,69 0.458 1.580 0.195 0.022

Can-Do 16.254 3,69 5.418 34.894 0.000 0.336

L2WTC 8.250 3,69 2.750 7.667 0.000 0.100

0.192 3,69 0.064 0.241 0.868 0.003

2

3

4

5

1 7 1 2 2 7 2 2

1 2
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B t p
1 7 0.891 0.374 0.277 2.381 0.020

1 2 1.252 0.260 0.504 4.811 0.000

2 7 30.643 7.384 0.450 4.150 0.000

2 2 30.207 5.686 0.542 5.312 0.000

  

 
 
 

 
 

L2WTC 
 

CanDo 

18

19

20

21

22

23

24

Time 1 Time 2

Cluster 1: 

990

1,000

1,010

1,020

1,030

1,040

1,050

1,060

1,070

1,080

Time 3 Time 4

Cluster 1 E

1  2  

2

3

4

5

Time 1 Time 2 Time 3 Time 4

Cluster 1:

2

3

4

5

Time 1 Time 2 Time 3 Time 4

Cluster 1: 

CanDo L2WTC

22

23

23

24

24

25

Time 1 Time 2

Cluster 2

1,055

1,060

1,065

1,070

1,075

1,080

1,085

1,090

1,095

1,100

Time 3 Time 4

Cluster 2 E

1  2  
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2

3

4

5

Time 1 Time 2 Time 3 Time 4

Cluster 2: 

2

3

4

5

Time 1 Time 2 Time 3 Time 4

Cluster 2:

CanDo L2WTC

15

16

17

18

19

20

21

Time 1 Time 2

Cluster 4

860

870

880

890

900

910

920

930

940

950

Time 3 Time 4

Cluster 4 E

1  2  

18

19

20

21

22

23

24

Time 1 Time 2

Cluster 3: 

950

960

970

980

990

1,000

1,010

1,020

Time 3 Time 4

Cluster 3 E

1  2  

2

3

4

5

Time 1 Time 2 Time 3 Time 4

Cluster 4

1 1 1

2

3

4

5

Time 1 Time 2 Time 3 Time 4

Cluster 4:

DanDo L2WTC

2

3

4

5

Time 1 Time 2 Time 3 Time 4

Cluster 3:

2

3

4

5

Time 1 Time 2 Time 3 Time 4

Cluster 3:

DanDo L2WTC
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ALT
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3  

 

 

 

 

 
 

 

  

3  

 
 

  

(2005) 

SARS

 

 

 

 
 

  

(2014 )  

  

2020 32

 

 
1960  

 

 

1960  

 

1990  

 

2000  

 

2010  
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2010  

 
 

(1) Motive)  
 

(2)  
(motivation) 

 

(3) 
(motivate/motivating) 

 
 

 

  L2 Future Possible Selves L2  

L2 possible selves)  

L2   

L2   

  

 
- - 

  

  

 
- - 

(Deci & Ryan, 1985, 2002) 
  

 
 

L2WTC
 

 

 
-WTC- 

 

3  

  

  
Intrinsic Motivatin 

 
Perceived Autonomy 

 
Perceived Competency 

 
Perceived Relatdensss 

 
- - 

3  
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1  

3 5 E

 
 

2  

 
  

3  
 

 

 
1  25  
2  E 1100 550 R 550 L  
3  E 800 400 R 400 L  

 
1  7 2  

2  7 2  

3  7 2  

 
 http://www.eiken.or.jp/eiken-iba/ 

 http://www.eiken.or.jp/eiken-iba/shared/pdf/iba_sample_e.pdf 

35 25 25 20 60  

 1, 2, 3, 4  

 

A:Do you want some coffee, Jeff? 

B: No, thank you. Just (   ), please. 

 clock, 2) day, 3) water, 4) foot 
 

IBA CSE  
 

 
  

 
2014 4 2017 3

1 103  

  

3
6 63

35 28  
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 1 
1 3  

 

2  
t  

CSE 2 7 991.35 63 69.378 8.741

CSE 2 2 1033.30 63 64.180 8.086

CSE R: 2 7 486.44 63 48.023 6.050

CSE R: 2 2 504.02 63 43.618 5.495

CSE L 2 7 504.90 63 28.829 3.632

CSE L 2 2 529.29 63 25.330 3.191

1  
t  

1 7 20.10 63 3.368 0.424

1 2 22.67 63 2.730 0.344

2  
t  

970.00

980.00

990.00

1000.00

1010.00

1020.00

1030.00

1040.00

2 7 2 2

2

1  
t  

18.50

19.00

19.50

20.00

20.50

21.00

21.50

22.00

22.50

23.00

1 7 1 2

1

2  
R&L 

460.00

470.00

480.00

490.00

500.00

510.00

520.00

530.00

540.00

Reading Listening

2 Reading/Listening

2 7 2 2
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3  
t  

CSE 3 7 715.92 63 111.410 14.036

CSE 3 2

CSE R: 3 7 366.05 63 44.534 5.611

CSE R: 3 2 374.11 63 44.047 5.549

CSE L: 3 7 349.87 63 71.348 8.989

CSE L: 3 2 345.24 63 71.066 8.953
 

3  
t  

714.00

715.00

716.00

717.00

718.00

719.00

720.00

3 7 3 2

3

 
 

3  
R&L 

330.00

335.00

340.00

345.00

350.00

355.00

360.00

365.00

370.00

375.00

380.00

Reading Listening

3 Reading/Listening

3 7 3 2

3  
 

1 7 1 2 2 7 2 2 3 7 3 2

3.19 3.27 3.22 3.16 3.37 3.42

3.45 3.51 3.47 3.47 3.67 3.69

4.02 3.91 4.01 3.92 3.96 4.05

3.53 3.58 3.59 3.34 3.54 3.77

3.00

3.50

4.00

4.50

3 3
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3  
 

1 7 1 2 2 7 2 2 3 7 3 2

3.68 3.50 3.70 3.58 3.74 3.90

L2WTC 3.25 3.34 3.27 3.67 3.75 3.75

3.45 3.44 3.47 3.39 3.56 3.79

3.00

3.50

4.00
3

 

 

 

 

 

 

 

 

L2WTC 

 
 

 III F p
 2

3.56 5, 310 0.71 2.66 0.02 0.04

3.73 5, 310 0.75 3.71 0.00 0.06

1.08 5, 310 0.22 0.92 0.47 0.01

5.81 5, 310 1.16 2.85 0.02 0.04

5.88 5, 310 1.18 3.74 0.00 0.06

L2WTC 18.11 5, 310 3.62 8.09 0.00 0.12

6.55 5, 310 1.31 3.90 0.00 0.06

 
B

1 7 0.87 0.39 0.27 2.21 0.03

1 2 1.32 0.27 0.52 4.80 0.00

2 7 32.79 7.66 0.48 4.28 0.00

2 2 30.15 5.91 0.55 5.10 0.00

3 7 54.81 11.07 0.54 4.95 0.00

3 2 48.60 12.06 0.46 4.03 0.00

t 

2 
 

3 
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2  
R&L 

Cluster 1 (33) Cluster 2 (17) Cluster 3 (13)

2 7 520.64 474.88 414.77

2 2 537.18 484.53 445.31

0.00

100.00

200.00

300.00

400.00

500.00

600.00

To
ta

l S
co

re
 (

55
0)

2 R

Cluster 1 (33) Cluster 2 (17) Cluster 3 (13)

2 7 521.18 492.71 479.54

2 2 544.48 524.88 496.46

440.00

460.00

480.00

500.00

520.00

540.00

560.00

To
ta

lS
co

re
(5

5
0

)

2 L

1  
 

Cluster 1 (33) Cluster 2 (17) Cluster 3 (13)

1 7 21.48 19.59 17.23

2 2 23.67 22.59 20.23

0.00

5.00

10.00

15.00

20.00

25.00

To
ta

l S
co

re
 (

2
5

)

1

3  
 

Cluster 1 (33) Cluster 2 (17) Cluster 3 (13)

3 7 774.61 719.82 561.85

3 2 789.88 723.35 535.08

0.00

100.00

200.00

300.00

400.00

500.00

600.00

700.00

800.00

900.00

To
ta

lS
co

re
(8

0
0

)

3

2  
 

Cluster 1 (33) Cluster 2 (17) Cluster 3 (13)

2 7 1041.82 967.59 894.31

2 2 1081.67 1009.41 941.77

0.00

200.00

400.00

600.00

800.00

1000.00

1200.00

To
ta

lS
co

re
(1

1
0

0
)

2

3  
R&L 

Cluster 1 (33) Cluster 2 (17) Cluster 3 (13)

3 7 391.97 364.53 302.23

3 2 396.45 386.41 301.31

0.00

50.00

100.00

150.00

200.00

250.00

300.00

350.00

400.00

450.00

To
ta

lS
co

re
(4

00
)

3 R:

Cluster 1 (33) Cluster 2 (17) Cluster 3 (13)

3 7 382.64 355.29 259.62

3 2 393.42 336.94 233.77

0.00

50.00

100.00

150.00

200.00

250.00

300.00

350.00

400.00

450.00

To
ta

lS
co

re
(4

00
)

3 L:
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Cluster 1 (33)  

1 7 1 2 2 7 2 2 3 7 3 2

3.40 3.48 3.45 3.44 3.62 3.76

3.67 3.63 3.71 3.67 3.82 3.82

4.07 3.96 4.06 4.03 4.08 4.19

3.88 3.95 4.00 3.93 4.11 4.31

2.50

3.00

3.50

4.00

4.50

Li
ke

rt
 S

ca
le

 5

Cluster 1 (33): 

1
7

1
2

2
7

2
2

3
7

3
2

3.78 3.69 3.83 3.97 4.07 4.30

L2WTC 3.30 3.35 3.36 3.74 3.73 3.70

3.61 3.58 3.65 3.69 3.87 4.20

2.50

3.00

3.50

4.00

4.50

Li
ke

rt
Sc

al
e

5

Cluster 3 (33): 

 

Cluster 2 (17) 

1
7

1
2

2
7

2
2

3
7

3
2

3.00 3.16 3.00 2.97 3.28 3.04

3.24 3.40 3.24 3.29 3.47 3.47

3.90 3.77 3.90 3.84 3.81 3.97

3.33 3.27 3.31 2.80 3.10 3.29

2.50

3.00

3.50

4.00

4.50

Li
ke

rt
Sc

al
e

5

Cluster 2 (17): 

1
7

1
2

2
7

2
2

3
7

3
2

3.36 3.16 3.36 3.18 3.37 3.55

L2WTC 3.15 3.32 3.09 3.53 3.74 3.65

3.27 3.29 3.27 3.12 3.25 3.35

2.50

3.00

3.50

4.00

4.50

Li
ke

rt
 S

ca
le

 5

Cluster 2 (17): 

 
3

 

  

1: 
3 L2WTC

 

  

 

1

 

3  

  

Cluster 3 (13) 

1
7

1
2

2
7

2
2

3
7

3
2

2.90 2.87 2.90 2.67 2.88 3.08

3.15 3.33 3.15 3.21 3.54 3.67

4.05 3.94 4.05 3.75 3.83 3.81

2.90 3.05 2.90 2.56 2.67 3.00

2.50

3.00

3.50

4.00

4.50

Li
ck

er
t S

ca
le

 5

Cluster 3(13) : 

1
7

1
2

2
7

2
2

3
7

3
2

3.82 3.49 3.82 3.13 3.38 3.33

L2WTC 3.27 3.35 3.27 3.65 3.81 4.00

3.28 3.28 3.28 3.00 3.18 3.31

2.50

3.00

3.50

4.00

4.50

Li
ke

rt
 S

ca
le

 5

Cluster 3 (13): 

 
2 3

 

 

3: 
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11  

 
 

 
 

50  
 

5  
 

5   
5  Expression Sheet 1 2

 

  
5   
10   /  /  
10   
10   /  /  
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Extensive Reading  

 

4  
 
5  
6  
7  

I am… You are… / Are you …? I am 
not… 
This is… / Is that…? What is this? He 
is… She is… 
I have… Do you know…? I don’t play… 
What do you have? 
 
two bags How many …? Use… / 
Don’t… / Let’s… 
 

Get Ready  
LESSON 1 I am Tanaka Kumi 
LESSON 2 My School 
LESSON 3 I Like Kendama 
Mini-Project :  
LESSON 4 Field Trip 

8  
9  
10  
 
11  
 
12  

Who is …? Where do you …? When do 
you …? him / her 

 
Miki plays … Does Miki play …? Miki 
doesn’t play …  
Where / When does Miki …? 
 

 
Koji can play … Can Koji play …? Koji 
cannot play … 
Tom is playing … / Is Tom playing …? / 
Tom isn’t playing … 

LESSON 5 Our New Friend from 
India 
Start Reading My Treasure 
LESSON 6 My Family in the UK 
 
Mini-Project :  
LET'S READ 1 Alice and Humpty 
Dumpty 
LESSON 7 Wheelchair Basketball 
LESSON 8 School Life in the USA 
Mini-Project : 

 
1  
2  
3  

Amy played … Did Amy play …? Amy 
didn’t play … Amy went … 
Reading 

LESSON 9 Four Seasons in Japan 
 
LET'S READ 2 A Girl Saved Many 
Lives 
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4   
 

 
 

Lesson 1 
Aloha! 

5   
be  

 
 

Lesson 2 
A Calendar of the 
Earth 

6   
that  

 
 

Lesson 3 
For Our Future 

7   
There is (are)  

 

Lesson 4 
Enjoy Sushi 

8  
9  

 
There is (are)  

 

 

Lesson 4 
Enjoy Sushi 
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Extensive Reading  

 

10
 

 
 

 
 

Let’s Read1 
A Pot of Poison 
Lesson 5 
My Dream 

11
 

 
give +A+B look +A  

  
 

Lesson 6 
Uluru 

12
 

 
 

 

Lesson 7 
Good 
Presentations 

1   
 

 
 

Lesson 7 
Good 
Presentations 

2  
 

    
 

Lesson 8 
India, My 
Country 

3   Let’s Read 2 
Landmines and 
Aki Ra 
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4  

 

Lesson 1 
My favorite 
words 

5   

 
 

 
 

Lesson 2 

 

6  
 

 

 
 

Lesson 3 
France- Then 
and Now 

7   
 (call, make )+A+B, It … (for A) … to 

 

Lesson 4 
The Story of 
Sadako 

8  
9  

 
 

 

Let’s Talk 3 

 
10

  
 

 

Lesson 5 
Places to go, 
Things to do 

11
 

 
 

 

Lesson 6 
I Have a 
Dream 

－74－



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

12
 

 
 

want  to  

Let’s Talk4 

 
Lesson 7 
English for 
Me 

1   
 

want  to  
English for me  

Lesson 7  
English for me

2   
 

 

Let’s Read 2 & 
3 
We can 
change the 
world 
The Story of 
Nishikiori Kei

3  3 Review 
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1  
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3  
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