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10 1

9 7 9 1

10 10 , 2005

2011 5 6 10 12

2010

1



2.

2.1  
1960

1960 R. Gardner 

1990

(Deci & Ryan, 1985, 2002) (Weiner, 

1992) (Eccles & Wigfield, 1985)

Deci & Ryan (1985, 

2002) 

(Yashima, 

2004) (Yashima, 2004)

3  (

)  ( )  (

) 

4 (External regulation Integrated regulation) 

2000

future possible selves ( ) L2  (

) L2 ( )

2.2  
1

1

2



(Willingness to communicate: L2WTC)

L2WTC MacIntye, Clément, Dörnyei, & 

Noels (1998)

( )

 (L2 )

 ( 2004)  R. 

Gardner

L2WTC  Yashima (2002), Yashima et al (2004) 

L2 WTC L2

Yashima (2002) EFL WTC

L2WTC  

2.3  

(Adachi, 2011b, Carreira, 

2006a, Kunimoto, 2005, 2006, 2007, Nishida, 2008, 2011, 2012a, 2013, , 2012)

(Carreira, 2006b; Carreira, 2012a Carreira, 2012b, Nishida, 2008; Nishida, 2011, Adachi, 2011b) 

CanDo

Nishida, 2011 Nishida and Yashima (2009)

CanDo

3



Nishida, 2013

 (Content-based instruction )

Carreira (2008) 3

( )

Nishida (2009)

7  ( ) 

L2WTC

3.

4



 

 

4.  
 

4.1  

2012 4 2013 3 224

5 35 6 42 2012 2013 5 1

6 2 6 1 6 2

ALT (Assistant Language Teacher)

1 2

1

1 1  

 

4.2  
5 6 1

2 ALT

6 6 1  “No Japanese”

ALT

 

 

4.3  
3 ALT

ALT

Hi, Friends!

/

5



/  

 

1. 5  

 
 

2. 6

 

 

4.4  

CanDo(

) (L2WTC)

 

 

Hi Friends 1 Key sentences

April What’s your name? Hello, My name is ___________. Nice to meet you.

May Lesson 1& 2 Hello! I'm happy! Learning "hello" in different languages, and learning emotional expressions.

June Lesson 3 How many? Learning "numbers" in different languages, and counting how many apples do you have.

July Picture Book Project. Making a Picture book based on “Brown Bear, Brown Bear, What do you see”

Sept Lesson 4 I like apples. I don't like pineapples. Expressing what you like and what you don't like.

Oct Lesson 5 What do you like? Learning colors and shapes. What color do you like? Making a T-shirt.

Nov Group Presentation Project

Dec Lesson 6 What do you want? Learning Alphabet. Big "A" and small "a".

Jan Lesson 7 What's this? Pointing games. What's this? It's a --.

Feb Project: Making a Play

Hi Friends 2 Key sentences

April What’s your name? Hello, My name is ___________. Nice to meet you.

July Picture Book Project. Making a Picture book based on “The Very Hungry Caterpillar

Oct Direction: Police station, bank, etc...  To make own T-shirts.  What T-shirt? What shape? What color? How many
stars?

Nov Group Presentation Project

Dec Lesson 5 I can/ can’t play __. (play soccer, play baseball, play the piano, play the recorder, can swim, can cook).

Feb Lesson 7 Project: Making a Play

Lesson 6

May

Jan
Let’s try “clock”. What time is it now? It’s 10:30 am. What time do you go to school? What time do you study?
What time do you eat school lunch? What time do you take a bath?

 My birthday is _________. I can _______. I can’t ________. Ask if someone can do something *Key Expression:
Can you swim? Yes, I can _______. No, I can’t ________.

Do you have “a”?  Yes, I do/No, I don’t. Please write letter “__”. .Recognize the 12 months and learn about the
different events *Key Expression: January ~ December. My birthday is _________

June

Sept
Direction:  Police station, bank, etc... / go straight, turn right, turn left/Where is the __?  Let’s go to Italy! (Hi,
friends .

Lesson 1& 2

Lesson 3

Lesson 4

6



5.  
 

5.1 2012 2013  
2012 7 2013 2 5 6

 3 1 2  

 

3.  (2012 7 2013 2 ) 

 

 
1.  (2012 7 2013 2 ) 

Variables Time M sd
Jul-12 2.88 1.00
Feb-13 3.10 1.01
Jul-12 3.05 0.87
Feb-13 3.44 0.81
Jul-12 3.85 0.81
Feb-13 4.09 0.69
Jul-12 3.76 1.07
Feb-13 3.85 1.02
Jul-12 3.61 0.96
Feb-13 3.72 0.87
Jul-12 3.48 0.96
Feb-13 3.76 0.75
Jul-12 3.32 1.09
Feb-13 3.54 0.92
Jul-12 3.42 1.00
Feb-13 3.45 0.84
Jul-12 11.78 1.83
Feb-13 13.34 1.67

Interest in Foreign Countries

CanDo

L2WTC

L2Ideal Self

Listening

Autonomy 

Competency

Relatedness

Intrinsic Motivation

1

2

3

4

5

Autonomy Competency Relatedness Intrinsic
Motivation

Interest in
Foreign Countries

CanDo L2WTC L2 Ideal Self

A Longitudinal Analysis of Overall Tendencies

Jul-12 Feb-13

7



 
2  (2012 7 2013 2 ) 

 

4. t  

 
 

2012 7 2013 2

2  (competency) CanDo

 

5 5 6 2012 7 2013 2

2013 2

 

 

 

 

 

11

12

13

14

July February

Listening

Listening

t df p r
Autonomy -2.25 76 0.03 .25

Competency -4.54 76 0.00 .46
Relatedness -2.59 76 0.01 .29

Intrinsic Motivation -0.98 76 0.33 .11
Interest in Foreign Countries -1.06 76 0.29 .12

CanDo -3.51 76 0.00 .37
L2WTC -1.77 76 0.08 .2

L2Ideal Self -0.32 76 0.75 .04
Listening -7.01 76 0.00 .63

Repeated t -tests

8



5. 5 6  (2012 7 2013 2 ) 

 

 

2012 7 2013 2 5 6

5 6 5 6

CanDo ( )

 

 

5.2 2 2013 2014  
2012 4 2014 2 6 2

5 6 34

4

2012 7 5 2013 2 2013 7 2014 2

2012 7 5 2

6 ANOVA (Nishida, under 

review )  

 

 

Jul-12
Grades N M sd

Standard
Error

Feb-13
Grades N M sd

Standard
Error

5 35 3.04 0.88 0.15 5 35 3.24 0.88 0.15
6 42 2.75 1.07 0.17 6 42 2.98 1.11 0.17
5 35 3.21 0.87 0.15 5 35 3.49 0.81 0.14
6 42 2.91 0.86 0.13 6 42 3.40 0.83 0.13
5 35 3.92 0.65 0.11 5 35 4.10 0.69 0.12
6 42 3.80 0.93 0.14 6 42 4.08 0.70 0.11
5 35 3.85 1.13 0.19 5 35 3.98 0.98 0.17
6 42 3.68 1.03 0.16 6 42 3.75 1.06 0.16
5 35 3.41 1.00 0.17 5 35 3.63 0.79 0.13
6 42 3.77 0.91 0.14 6 42 3.79 0.94 0.14

5 35 3.61 0.81 0.14 5 35 3.75 0.72 0.12
6 42 3.37 1.06 0.16 6 42 3.76 0.78 0.12
5 35 3.37 1.15 0.19 5 35 3.67 0.81 0.14
6 42 3.27 1.05 0.16 6 42 3.43 1.00 0.15
5 35 3.38 0.99 0.17 5 35 3.44 0.84 0.14
6 42 3.45 1.01 0.16 6 42 3.46 0.85 0.13
5 35 11.66 1.91 0.32 5 35 13.40 1.31 0.22
6 42 11.88 1.78 0.28 6 42 13.29 1.93 0.30

Listening

Autonomy

Competency

Relatedness

Intrinsic Motivation

Interest in Foreign
Countries

CanDo

L2WTC

L2Ideal Selves

CanDo

L2WTC

L2Ideal Selves

Listening

Autonomy

Competency

Relatedness

Intrinsic Motivation

Interest in Foreign
Countries

9



 

3. : 2012 7 2014 2  

 
2012 7 2013 2 7 2014 2 4

4 5

CanDo L2WTC L2 Ideal Selves

L2WTC 5 2 2013 2

CanDo L2 Ideal Selves

(Nishida, under review )  

July 2012 (5th) February 2013 (5th) July 2013 (6th) February 2014 (6th)
1 11.62 13.41 14.00 14.00

10

11

12

13

14

15

リスニングテスト：2012年4月～2014年3月

10



 
4 5.  

(2012 7 2013 2 7 2014 2 ) 

 
 2013 3 2014 2

2013 3 3 ALT 2014 2

 

1 1 2

 

July 2012 (5th) February 2013 (5th) July 2013 (6th) February 2014 (6th)
3.04 3.24 2.87 2.76

3.21 3.49 3.32 3.23

3.92 4.10 3.98 3.89

3.85 3.98 3.55 3.60

1

2

3

4

5

July 2012 (5th) February 2013 (5th) July 2013 (6th) February 2014 (6th)
3.41 3.63 3.54 3.51

CanDo 3.61 3.75 3.76 3.69
L2WTC 3.37 3.67 3.51 3.60
L2Ideal Selves 3.38 3.44 3.21 3.42

1

2

3

4

5
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2012 3 A  

1 3

 

 

2012 3 ALT  

“Yeah, especially Teacher A’s class. They were kinda objective to the idea that they were only 

allowed to speak up in English in the class at the beginning, but toward the end, English was more 

natural for them. I think they were able to understand English toward the end”. (

A

)

 

 

2014 2  

5

 

 

2 1 2

 

 

2013 3 B  

E ALT

 

 

2013 3 C  
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ALT  

6.  

2  (2012 4 2014 3 ) 5

6

CanDo L2WTC L2 2

2

 

CanDo L2WTC L2

1 5

5

2 5 6 5

2

 

1 (Nishida, 

2012) 5 (4 7 11 2

L2WTC CanDo

Nishida & 

Yashima (2009) Nishida (2013)

L2WTC
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8. APPENDIX  
 

APPENDIX A.  
1) This is a hippopotamus.  

This is a sheep. 

This is a horse.  

 

1  

 

 

 

 

 

 

 

 

 

1. This is a hippopotamus. 2. This is a sheep. 3. This is a horse.

1. I have two pineapples. 2. I have two pears. 3. I have two oranges.

1. I play the violin. 2. I play the guitar. 3. I play the harmonica.

1. It's sunny. 2. It's rainy. 3. It's snowy.

1. it's a fire engine. 2. It's a bus. 3. It's a rocket.

1. I'm 8 years old. 2. I'm 3 years old. 3. I'm 7 years old.

1. We're at the bus stop. 2. We're at the department store. 3. We're at the museum.

Do you like snakes? 1. Yes, I do. 2. No, I like monkeys. 3. No, I like hamsters.

Do you like french fries? 1. Yes, I do. 2. No, I like hot dogs. 3. No, I like sandwiches. 

Do you want a triangle cookie? 1. Yes, I do. 2. No, I want a heart cookie. 3. No, I want to a diamond cookie.

Can you ride a unicycle? 1. Yes, I can. 2. No, I can ride a bicycle. 3. No, I can ride a pony.

Are you a firefighter? 1. Yes, I am. 2. No, I'm a nurse. 3. No, I'm a bus driver.

Is it three o'clock? 1. Yes, it is. 2. No, it's two o'clock. 3. No, it's ten o'clock.

Are you watching TV? 1. Yes, I am. 2. No, I am playing a video game. 3. No, I am reading a book.

1. I want to be a carpenter. 2. I want to be a nurse. 3. I want to be an astronaut.
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APPENDIX B. 5  

 

 

α 2012 7 2014 2  

 

 

 

 
 
 
 
 

2012 7 2013 2 2013 7 2014 2
α.70 α.81 α.75 α.69
α.79 α.85 α.84 α.86
α.64 α.86 α.65 α.77
α.94 α.92 α.84 α.70
α.71 α.41 α.64 α.63

CanDo α.69 α.72 α.49 α.64
L2WTC α.92 α.74 α.81 α.72

L2Ideal Selves α.84 α.61 α.77 α.73
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2012 5 2012 10

 

 

 

 

 

 

 

 

 

18



ALT

ALT

ALT

ALT

2011 4 5 6 1

 2008

2004 2008 2012

 2008

19



 

 

Cameron 2001

8 9

 2010 5 6

 2010  

Adams 1990

Ehri et al. 2001

 

 

Hino 1992 2005

4 5  2005

 

1999

p.37

4  

2004 6 416 5

4.18

10

 

2008 3 31

3
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2012 5 6 358 5

 

 

 

 

2004 2008

2012

5 6
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5 38 6 48 ALT 1 3

2012 5 10

4 2  2002

1 4 10  

2012 ALT A 4

A  ALT
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A ALT
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1 1 5 6 1
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1 2 7
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2.76 

3.94 

4.23 

2.98 

2.80 

4.11 

1. 5 83  
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1. 5 83  

83 7 76 81 

5

2 21 26  

 2010

2  

   

 3 4%  
5

 
 1 1%  

 37 46%  

 
 21 26%  

 
 19 23% 

 
 

 81 100%  
2.  

 

ALT ALT 3
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 2003  2009

1) 2) 

3) 

4) 

5) 

6) 

7) 

8) 9) 

6 9
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2. ALT   
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ALT Phonics

ALT
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E

 

8  

9

I I 10

11  

 

9

 

10 I

 

11

 

12 I

 

10

12  

3

 

 

ALT  

ALT

A

ALT 13  

 

13 Do you intentionally use English letters while you were teaching English? E

 

14 ALT I usually write the expressions that we are going to use, on the board, so although they 

can’t read it, they can see what like how many words are there, they can see rhythm of the 

sentence, it helps them to, it helps I think.

26



 

ALT

14  

 

 

ALT

6 5 ALT 15  

 

15 In my impression, you teach more letters to the 6th grade students than 5th grade 

students, and do you think the 6th grade students show more interests in English letters, or do you 

think they are old enough to teach letters? E 5 6

E 6

 

16 ALT In the textbook there are different topics that you have to use or… teach, but I find that 

it’s harder for the grade 6 curriculum, and change that into the game, especially like “I can” and “I 

can’t”.  

So maybe that’s why I have to write more, explain more, maybe.

6

I can I can’t

 

ALT 5 6

16  

 

 

ALT  

3 ALT H

H 18 20  

 

17

 

18 H

27



 

19  

20 H 1 45

 

18 20  

ALT 21 ALT

22  

ALT  

20 What do you think the advantages and disadvantages to teach letters for children?

 

21 E Disadvantage I think, ah, for some students I think it might be like a stress, maybe 

it’s too much for them to start with maybe, so just not knowing exactly how it works, just 

speaking and playing games might be more fun way to approach it in the beginning,  

 

ALT 21

21 ALT 1

 

 

 

ALT

22 phonics 23  

ALT phonics  

22 I’d like to ask your opinion regarding teaching English letters in Japanese elementary 

school. E

 

23 ALT I might start teaching phonics a little bit, so that they know the sound of 

letters, ah… so that they can write bit more than usual.  But I think for them to like read 

words, new words and find out new words are important too, so maybe I will start teaching 

phonics for umm, grade 5 and 6. phonics
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5 6

phonics  

ALT phonics

23  

 

 

ALT

 

A ALT

ALT

ALT  

ALT ALT

phonics  

ALT

ALT

ALT

ALT

 2008

 

 

 

 

1999

ALT
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ALT

ALT  

2012 6 5 6 1 “I can __./I can’t__.”

ALT

3  

1) ALT I can/ I can’t  

2)  

 

 

3) play  

→ I can/I can’t  

I can (can’t) play basketball. 

4) swim, cook play × I can (can’t) 

swim. I can (can’t) cook. 

5) ride  

→ unicycle bicycle  

I can (can’t) ride unicycle. 

6) I can BUT I can’t  

→  

I can play tennis but I can’t swim. 

 

 
3. I can __./I can’t__.  

 
ALT

“I can/ I can’t”
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ALT play ride

“I can/I can’t” BUT

“I can” “I can’t”

ALT

 

 

 

 

 

ALT

ALT

ALT

 

2008

A

 

2005

ALT

 

2010 Adams 1990

Ehri et al. 2001
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A ALT

phonics

Adams 1990, Ehri et al. 2001,  2010  

1 45

2012 5 10

ALT
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2008 2012 5 6 86
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2013  

 
 

 

 

 

 

o
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  2008 1
2011 4

35
, 

2010 , 

 

 

6
1

  

The Socio-psychological period (1960-1990)
  R.Gardner  
   (integrative-instrumental dichotomy) 

The Cognitive-situated Period (1990-)
e.g., 

The Process-Orientated Period (2000-)
    The Process-orientated approach (The process-model  

The Motivational Self System (L2 Ideal Selves/ L2 Ought-to Selves)

Motivation
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1990 Crooks and Schmidt (1990)  
 

 
 

Self-Determination Theory 

 

 
Non- External Introjected Identi fied Integrated
re gulati on Re gulation Re gulation Re gulation Re gulation

Amotivat ion Extrinsic Motivation Intrinsic Motivat ionType of 
Motivation

Type of 
Re gulation

Intrinsic 
Motivation

Quality of  
Be haviour Nonself -det emine d Self-det emine d

More self-determinedLess self-determined

Intrinsic Motivation (Deci & Ryan, 2000) 
  3

Sense of 
Relatedness

Sense of 
Autonomy Sense of 

Competency

Intrinsic  
Motivation

L2

L2 
L2

L2
L2

Dörnyei (2005) L2 Ideal Selves  Ought-to-selves 
L2

Future Self Guide

Willingness to Communicate

Willingness to 
Communicate (L2WTC)

L2WTC

 
1

CanDo ―

Perceived Competence ”the overall belief in being able to 
communicate in the L2 in adaptive and 
efficient manner”(p.551)

(2002, 2004)
WTC
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1

  1

  

6 42 48 6

  
2012 7 2013 2

15

 

 
224 1 6  

ALT 1

ALT

2 6 1
6 2

ALT  
2

  Bronze (1).
  This is a hippopotamus. 
  This is a sheep.
  This is a horse. 
 

  Bronze (3)
  I have two pineapples. 
  I have two pears.
  I have two oranges. 
 

  Bronze (6)
   I play the violin.
  I play the guitar. 
  I play the harmonica.
 

  Bronze (8)
  It’s sunny.
  It’s rainy.
  It’s snowy.
 

  Bronze (2)
  Do you like French fries?
  Yes, I do.
  No, I like hot dogs. 
  No, I like sandwiches.
 

  Bronze (4)
  Do you want a triangle cookie?
  Yes, I do.
  No, I want to a heart cookie.
  No, I want a diamond cookie.
 

  Bronze (8)
  Can you ride a unicycle?
  Yes, I can.
  No, I can ride a bicycle.
  No, I can ride a pony..
 

  Bronze (9)
  Are you a firefighter?
  Yes, I am.
  No, I’m a nurse.
  No, I’m a bus driver. 

  Bronze (9)
  It’s a fire engine.
  It’s a bus.
  It’s a rocket.
 

  Bronze (14)
  I’m 8 years old.
  I’m 3 years old.
  I’m 7 years old.
 

  Bronze (15)
  We’re at the bus stop.
  We’re at the department store.
  We’re at the museum. 
 

  Yes/No questions 
  Bronze (1)
  Do you like snakes?
  Yes, I do.
  No, I like monkeys.
  No, I like hamsters.
 

 Bronze (11)
  Is it three o’clock?
  Yes, it is. 
  No, it’s two o’clock.
  No, it’s ten o’clock.
 

  Bronze (17)
  Are you watching TV?
  Yes, I am.
  No, I am playing a video game.
  No, I’m reading a book. 
 

  Silver (15) p.23 
  I want to be a carpenter. 
  I want to be a nurse.
  I want to be an astronaut.
 

Bronze (1).
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Hi Friends 
2

Key sentences

4 What’s your name? Hello, My name is ___________. Nice to meet you. 

5 Lesson  
1 & 2

Do you have “a”?  Yes, I do/No, I don’t. Please write letter “__”. .Recognize the 12 months and learn about 
the different events *Key Expression: January ~ December. My birth day is _________

6 Lesson  
3

My birth day is _________. I can _______. I can’t ________. Ask if someone can do something 
*Key Expression: Can you swim? Yes, I can _______. No, I can’t ________.

7 M i n i - P r o j e c t .  “ T h e  V e r y  H u n g r y  C a t e r p i l l a r ”

9  Lesson  
4

Direction:  Police station, bank, etc... / go straight, turn right, turn left/Where is the __?  Let’s go to Italy! (Hi, 
friends . 

10 Direction: Police station, bank, etc... To make own T-shirts.  What T-shit? What shape? What color? How 
many stars?

11 Lesson  
5

 
Greeting from different countries! Where do you want to go? I want to go to Italy!. I want to go to ___. I 
want to see __. I want to eat ___.  I want to try ___. I want to meet ___.  

12 I can/ can’t play __.. (play soccer, play baseball, play the piano, play the recorder, can swim, can cook).  

1 Lesson  
6

Let’s try “clock”. What time is it now? It’s 10:30 am. What time do you go to school? What time do you 
study? What time do you eat school lunch? What time do you take a bath?

2 Lesson 
 7

* Students will be able to: Recognize place names
*Key Expression: Police station, bank, etc... 
Time Procedure M a t e r i a l s 

Needed
 5 min 1.  Greeting

Ellen: Good _______ everyone!
HRT&Students: Good _______ Ellen teacher!
Ellen: How are you?
HRT&Students: I’m _________
Ellen: How is the weather?
HRT&Students: It’s _____________.

 

 5 min 1.  Warm up / Review
Ask students to take turns asking their partner if they can play 
________

1 0 
min

1.  Introduction
2.  Play three hints game to introduce place names

Eg. I can buy flowers
1.  Listen/Repeat place names

Hi, Friends! CD

20 
 min

1.  Main Activity
Students play English Karuta using place names

Hi, Friends! CD
Small picture 
cards 

 5 
Min

1. Wrap up 
Give out stamps or stickers to top two and bottom two 
students
Ellen: See you next time everyone
HRT&Students: See you Ellen teacher

stamps

Greeting

Review

Main 
Activity

Wrap Up

  

  The Very Hungry _______________. 
  On Monday, he/she ate __________________________. 
  On Tuesday, he/she ate __________________________. 
  On Wednesday, he/she ate ________________________. 
  On Thursday, he/she ate __________________________. 
  On Friday, he/she ate ____________________________. 
  On Saturday, he/she ate ___________________________. 
  On Sunday, he/she ate ____________________________. 
  Then, he/she became _____________________________.

1.

2.Monday, 
Tuesday 4. Friday3. Wednesday, 

Thursday 

5. 

5. Saturday

6. Sunday
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- -)

7 2
α.90 α.91
α.84 α.86
α.87 α.81
α.91 α.91
α.69 α.78

CanDo α.88 α.84

WTC α.93 α.84

L2 Ideal Selve α.81 α.73

  
2012 7 2013 2

  CanDo

-.22619 .93836 .14479 -.51860 .06622 -1.562 41 .126

-.49206 .77144 .11904 -.73246 -.25166 -4.134 41 .000

-.28175 .91767 .14160 -.56771 .00422 -1.990 41 .053

-.067 .986 .152 -.375 .240 -.444 41 .660

-.016 .871 .134 -.287 .256 -.118 41 .907

-.39484 .71332 .11007 -.61713 -.17255 -3.587 41 .001

-.1548 .9595 .1480 -.4538 .1442 -1.045 41 .302

-.012 .845 .130 -.275 .251 -.091 41 .928

-1.405 2.264 .349 -2.110 -.699 -4.021 41 .000

Variables
t 

 (
)

 95% 

L2WTC

L2Ideal Selves

Listening

CanDo

 

7 3.68 
2 3.75

7 2
1 3.68  3.75  

2 

3 

4 
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7 2.91 
2 3.40

7 2
1 2.91  3.40  

2 

3 

4 

 

 
7 2.75 
2 2.98

7 2
1 2.75  2.98  

2 

3 

4 

 

 
7 3.80 
2 4.08

7 2
1 3.80  4.08  

2 

3 

4 

5 

 

 
7 3.77 
2 3.79

7 2
1 3.77  3.79  

2 

3 

4 

5 

 

CanDo  
7 3.37 
2 3.76

CanDo7 CanDo2
1 3.37  3.76  

2 

3 

4 

 

L2WTC  
7 3.27 
2 3.43

L2WTC7 L2WTC2
1 3.27  3.43  

2 

3 

4 
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L2  
7 3.45 
2 3.46

7 2
1 3.45  3.46  

2 

3 

4 

  
2012 7 2013 2

  15

 
7 11.88 
2 13.29

7 2
1 11.88 13.29 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

  

  2012

  t
CanDo(

  2
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  1
6

  7
2  

 
CanDo(

)  (Perceived 
Competency)

 CanDo

CanDo

 

  ,  

1 ALT ALT

2

3

CanDo

 

  250 6
48

 

 

  CanDo

  1

 

6

 

  2010  Retrieved from 
http://benesse.jp/berd/center/open/report/syo_eigo/2010/index.html

  Dörnyei, Z. (2005a). The psychology of the language learner: Individual differences in second language 
acquisition. London: Lawrence Erlbaum Associates

  Deci, E. L., & Ryan, R.M. (1985). Intrinsic motivation and self-determination in human behavior.  NY: Plenum. 
  Deci, E. L., & Ryan, R.M. (2002). Handbook of self-determination. Rochester: University of Rochester Press. 
  Gardner, R.C. (1985). Social psychology and second language learning: The role of attitudes and motivation. 

London: Edward Arnold.  
  Hiromori, T. (2006). Gaikokugo no doukizuke wo takameru riron to jissen. [Foreign language learner’s motivation: 

research and practice]. Tokyo: Taga syuppan.  
  MacIntyre, P. D., Clément, R., Dörney, Z., & Noels, K. (1998). Conceptualizing willingness to communicate in a L2: 

A situational model of L2 confidence and affiliation. The Modern Language Journal, 82, 545–562. 
  Nakahira, S., Maekawa, Y. & Yashima, T. (2010). Relationships among motivation, psychological needs, FL WTC, 

and Can-Do statements of English language learning based on self-determination theory: preliminary study of 
non-English-major junior college students in Japan. JACET Kansai Journal,12, 44–55.  

  Nishida, R.(2008). An Investigation of Japanese Public Elementary School Students’Perception and Anxiety in 
English learning: A Pilot Study comparing 1st to 6th graders, LET (45), pp.113-131  

  In Z. 
Dörnyei, & E. Ushioda (Eds.), Motivation, language identity and the L2 self. Bristol: Multilingual Matters.

  Yashima, T. (2002). Willingness to communicate in a second language: The Japanese EFL context.  The Modern 
Language Journal, 86, 55-66. 

  Yashima, T. (2004). Gaikokugo communication no jyoui to douki. [Motivation and affect in foreign language 
communication]. Osaka: Kansai University Press. 
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ALT  

ALT  
 

5 Do you intentionally use English letters while you were 
teaching English? 

6 E I usually write the expressions that we are going to 
use, on the board, so although they can’t read it, they can see 
what like how many words are there, they can see rhythm of the 
sentence, it helps them to, it helps I think. 

 

ALT  

 
 

7 In my impression, you teach more letters to the 6th 
grade students than 5th grade students, and do you think 
the 6th grade students show more interests in English 
letters, or do you think they are old enough to teach 
letters? 

 8 In the textbook there are different topics that you have 
to use or.., teach, but I find that it’s harder for the grade 6 
curriculum, and change that into the game, especially like “I 
can” and “I can’t”. So maybe that’s why I have to 
write more, explain more, maybe. 

 

ALT
 

ALT
 

 

9
 

10 H

1 45

 

 ALT
 

 
ALT phonics  

11 I’d like to ask your opinion regarding teaching English 
letters in Japanese elementary school. 

12 E I might start teaching phonics a little bit, so 
that they know the sound of letters, aa.., so that they can write 
bit more than usual.  But I think for them to like read 
words, new words and find out new words are important too, so 
maybe I will start teaching phonics for umm, grade 5 and 6. 

 

 

ALT 

•

•
•

 

 

•  

 

•
ALT

 

• ALT
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1) ALT I can/ I can’t  
2) 
play  

I can (can’t) play basketball. 
3) swim, cook

play  
4) ride

 
5) I can BUT I can’t

 
I can play tennis but I can’t 

swim. 

3. I can __./I can’t__.  

 

 
 

ALT 

•

 
•

 

 

•
 

•
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• ALT

 

•

ALT
 

 

 

  
Adams 1990 Ehri et al. 2001  2010  

 
HR  

 
 

 
 

2
 

 

 
•  (2010). ― .
•  (2012). 5 6 ― ―

35 99-116.
•  (2003). ― .
•  (2009).

17 17-38.
•  (2005).  .
•  (2004). 6

1 2 24
71-90.

•  (2008). 3
28 123-132.
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Press.
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Rieko Nishida, Ph.D. 
Osaka University 

BAAL. 2013.09.05 

  Background 
  Literature Review 

  Motivation: Process-orientated 
  Self-determination theory 
  L2 Ideal selves 
  Willingness to communicate (L2WTC) 
  The Zone of Proximal Development: Scaffolding 

  Study Context 
  Objectives of the Study 
  Method 

  Quantitative Analysis 
  Qualitative Data –Observation Notes- 

  Discussion 
  Conclusion 

  In 2011, the Ministry of Education, Culture, Sports, 
Science and Technology (MEXT) announced the 
introduction of an official requirement for “foreign 
language activities” for 5th and 6th grade students at public 
elementary schools in Japan.  

  As the purposes of “foreign language activities” are to 
“actively engage in communication in a foreign language” 
and “to deepen the experiential understanding of the 
language and cultures of Japan and foreign countries”, it 
can be said that the focus of “foreign language activity” is 
students’ affect in language learning, which includes 
motivation, willingness to communicate, interest in 
foreign countries and other psychological factors. 

  Although “foreign language activities” have officially 
commenced in Japanese public elementary schools, there has 
been no longitudinal analysis of how motivation and 
psychological factors, as well as listening abilities, develop; nor 
has the way in which the process of learning changes during the 
course of studies been identified.  

  In order to understand these crucial processes in more depth, 
two main theoretical perspectives, a motivational theoretical 
framework based on educational psychology, and willingness to 
communicate and scaffolding, based on socio-cultural theory, 
will be used as the basis of this longitudinal study of Japanese 
elementary school students in which data will be considered 
both quantitatively and qualitatively.
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1 Motivation:  
1) Process-orientated period of motivation
2) Self-determination theory (intrinsic motivation, extrinsic motivation),
3) L2 future possible selves (L2 ideal selves/ L2 ought-to selves/intended
learning effort)

2 Willingness to Communicate in L2 

3 Zone of Proximal Development (ZPD): Scaffolding

The Socio-psychological period (1960-1990)

  Social-psychological approach centering in Canadian Social-psychologist, R.Gardner   
(integrative-instrumental dichotomy) 

The Cognitive-situated Period (1990-)

The application of theories of educational psychology.  
E.g., Self-determination theory.  

The Process-Orientated Period (2000-)  

    The Process-orientated approach (The process-model  
The Motivational Self System (L2 Ideal Selves/ L2 Ought-to Selves)

   More recently, after the year 2000, the process of language 
learning, rather than the product, has received significant 
attention (e.g., Dörnyei & Ottò, 1998; Hiromori, 2009; 
Williams & Burden, 1997 among others). Dörnyei & Ottò 
(1998) proposed a process model which emphasized 
dynamic characteristics and temporal variation in 
motivation in language learning.  

  As learners’ motivation shows continuous fluctuations 
over the course of time, the integration of the “time” 
factor can be crucial in understanding motivational 
changes among language learners.

Intrinsic Motivation When learners exhibit intrinsic motivation, they find 
activities interesting and enjoyable, which in turn leads to 
growth in learning; learners would engage in the activities 
without having operationally separable consequences. 

Extrinsic Motivation Conversely, with extrinsic motivation, learners’ behaviors are 
related to extrinsic cues including reward or punishment 
(Deci & Ryan, 1985). 

More self-determinedLess self-determined

Perceived 
Autonomy 

Competency 
Relatedness 

This concept of ‘possible self’ is considered to be a powerful motivator to learn L2, as 
L2 learners try to reduce the discrepancy between learners’ actual selves and future 
possible selves, ideal and ought-to selves. 

L2 Ideal Selves The ‘L2 ideal self’ which refers to what someone hopes and 
wishes to become, incorporates the L2-specific aspect of learner’ 
ideal selves. 

L2 Ought to Selves A complementary self-guide is the ‘ought-to self’, which refers to 
what someone feels obligated to become, including the attributes 
that learners believe they ought to possess, including those which 
are the result of obligations and responsibilities, as they wish to 
avoid possible negative consequences.

  As one of the focuses of foreign language activities in Japan is to 
foster a positive attitude toward communication, “willingness to 
communicate”, defined as “the intention to initiate 
communication, given a choice” (MacIntyre, Baker, Clement & 
Conrod, 2001, p.369) has received attention from researchers and 
practitioners in Japan.  
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  Analyzing the classroom interactions of how teacher-
student interactions change over time will increase our 
understanding of children’s language development in 
the classroom, and will surely benefit teaching practice.

Zone of proximal development (Scaffolding) based on 
sociocultural theory 

  The zone of proximal development (ZPD) has been the subject 
of much interest amongst researchers, as it provides the basis 
for a better understanding of the process of performing tasks 
and solving problems in language learning (e.g, Ohta, 1995: 
Adair-Hauck and Donato, 1994; Takahashi, 1998).  

  The ZPD is defined as “the difference between the child’s 
developmental level as determined by independent problem 
solving and the higher level of potential development as 
determined through problem solving under adult guidance or 
in collaboration with more capable peers” (Vygotsky, 1978, p.
86). When children are learning languages, teachers and/or 
practitioners assist by filling the gap between children’s 
current level and potential level; this assistance is called 
“scaffolding”. 

  The focus of this study was Public Elementary School A 
in Osaka prefecture in Japan. The city was rather small 
and there were only 224 students in total aged between 6
and 12 years old (1st to 6th grade).  

  During the period of the present research, an assistant 
language teacher (hereinafter, ALT) organized curricula 
for the City Board of Education, where the ALT was 
visiting once a week, totaling 35 hours of foreign 
language activities, for the 5th and 6th grades at the 
School A. 

  Team-teaching was carried out with the ALT and 
homeroom teacher (hereinafter, HRT) in the class. HRT 
was using both English and Japanese.  

Hi Friends 2 Key sentences

April What’s your name? Hello, My name is ___________. Nice to meet you. 

May Lesson  
1 & 2

Do you have “a”?  Yes, I do/No, I don’t. Please write letter “__”. .Recognize the 12 months and learn 
about the different events *Key Expression: January ~ December. My birth day is _________

June Lesson  
3

My birth day is _________. I can _______. I can’t ________. Ask if someone can do something 
*Key Expression: Can you swim? Yes, I can _______. No, I can’t ________.

July P i c t u r e  B o o k  P r o j e c t .  M a k i n g  a  P i c t u r e  b o o k  b a s e d  o n  “ T h e
V e r y  H u n g r y  C a t e r p i l l a r ”

Sept Lesson  
4

Direction:  Police station, bank, etc... / go straight, turn right, turn left/Where is the __?  Let’s go to Italy! 
(Hi, friends . 

Oct Direction: Police station, bank, etc... To make own T-shirts.  What T-shit? What shape? What color? 
How many stars?

Nov Lesson  
5

G r o u p  P r e s e n t a t i o n  P r o j e c t  
Greeting from different countries! Where do you want to go? I want to go to Italy!. I want to go to ___. I 
want to see __. I want to eat ___.  I want to try ___. I want to meet ___.  

Dec I can/ can’t play __.. (play soccer, play baseball, play the piano, play the recorder, can swim, can cook).  

Jan Lesson  
6

Let’s try “clock”. What time is it now? It’s 10:30 am. What time do you go to school? What time do you 
study? What time do you eat school lunch? What time do you take a bath?

Feb Lesson 
 7

P r o j e c t :  M a k i n g  a  P l a y  
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Time Procedure Materials Needed

 5 min 1.  Greeting
Ellen: Good _______ everyone!
HRT&Students: Good _______ Ellen teacher!
Ellen: How are you?
HRT&Students: I’m _________
Ellen: How is the weather?
HRT&Students: It’s _____________.

 5 min 1.  Warm up / Review
Ask students to take turns asking their partner if they can play ________

10 min 1.  Introduction
2.  Play three hints game to introduce place names

Eg. I can buy flowers
1.  Listen/Repeat place names

Hi, Friends! CD

20 
 min

1.  Main Activity
Students play English Karuta using place names

Hi, Friends! CD
Small picture cards 

 5 
Min

1. Wrap up 
Give out stamps or stickers to top two and bottom two students
Ellen: See you next time everyone
HRT&Students: See you Ellen teacher

stamps

Greeting

Review

Main Activity

Wrap Up

  To examine how overall tendencies and gender 
differences of elementary school students’ intrinsic 
motivation, perceived autonomy, competency and 
relatedness, interest in language and culture, willingness 
to communicate (L2WTC), and future possible selves in 
L2, as well as students’ listening abilities would change 
during a single year, with data collected in July 2012 and 
February 2013.   

  To examine the process of student changes through 
classroom interactions in foreign language activities 
throughout the year in the context of EFL in a Japanese 
elementary school.

  A total of 77 students participated in the study including 
33 boys and 44 girls aged between 10 and 12 years old. 
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Variables Time M sd
Jul-12 2.88 1.00
Feb-13 3.10 1.01
Jul-12 3.05 0.87
Feb-13 3.44 0.81
Jul-12 3.85 0.81
Feb-13 4.09 0.69
Jul-12 3.76 1.07
Feb-13 3.85 1.02
Jul-12 3.61 0.96
Feb-13 3.72 0.87
Jul-12 3.48 0.96
Feb-13 3.76 0.75
Jul-12 3.32 1.09
Feb-13 3.54 0.92
Jul-12 3.42 1.00
Feb-13 3.45 0.84
Jul-12 11.78 1.83
Feb-13 13.34 1.67

Interest in Foreign Countries

CanDo

L2WTC

L2Ideal Self

Listening

Autonomy 

Competency

Relatedness

Intrinsic Motivation

Longitudinal Analysis of Intrinsic Motivation, Perceived Autonomy, Competency and 
Relatedness, Interest in Language and Culture, L2WTC, and Future Possible Selves in L2, and 
Listening Abilities

t df p
Autonomy -2.25 76 0.03

Competency -4.54 76 0.00
Relatedness -2.59 76 0.01

Intrinsic Motivation -0.98 76 0.33
Interest in Foreign Countries -1.06 76 0.29

CanDo -3.51 76 0.00
L2WTC -1.77 76 0.08

L2Ideal Self -0.32 76 0.75
Listening -7.01 76 0.00

Repeated t -tests

Repeated Measurement of t-tests 
Perceived competency and relatedness, CanDo, Listening showed statistical 
significance. 

1

2

3

4

5

Autonomy Competency Relatedness Intrinsic
Motivation

Interest in
Foreign Countries

CanDo L2WTC L2 Ideal Self

A Longitudinal Analysis of Overall Tendencies

Jul-12 Feb-13

Longitudinal Analysis of Intrinsic Motivation, Perceived Autonomy, Competency and 
Relatedness, Interest in Language and Culture, L2WTC, and Future Possible Selves in L2. 

11

12

13

14

July February

Listening

Listening

Longitudinal Analysis of Listening Abilities

Jul-12
N M sd

Standard
Error

Feb-13
N M sd

Standard
Error

Autonomy Boys 33 2.62 0.94 0.16 Autonomy Boys 33 2.64 1.03 0.18
Girls 44 3.08 1.01 0.15 Girls 44 3.43 0.87 0.13

Competency Boys 33 2.75 0.77 0.13 Competency Boys 33 3.23 0.89 0.16
Girls 44 3.27 0.88 0.13 Girls 44 3.60 0.72 0.11

Relatedness Boys 33 3.68 0.87 0.15 Relatedness Boys 33 3.76 0.74 0.13
Girls 44 3.98 0.75 0.11 Girls 44 4.33 0.54 0.08

Intrinsic Motivation Boys 33 3.38 1.05 0.18 Intrinsic Motivation Boys 33 3.41 1.12 0.19

Girls 44 4.03 1.01 0.15 Girls 44 4.18 0.81 0.12
Interest in Foreign Boys 33 3.44 0.95 0.17 Interest in Foreign Boys 33 3.61 0.76 0.13

Girls 44 3.73 0.96 0.14 Girls 44 3.80 0.94 0.14
CanDo Boys 33 3.16 1.01 0.18 CanDo Boys 33 3.47 0.76 0.13

Girls 44 3.71 0.85 0.13 Girls 44 3.98 0.66 0.10
L2WTC Boys 33 2.91 1.08 0.19 L2WTC Boys 33 3.21 1.05 0.18

Girls 44 3.63 1.00 0.15 Girls 44 3.78 0.73 0.11
L2Ideal Self Boys 33 3.31 1.01 0.18 L2Ideal Self Boys 33 3.23 0.81 0.14

Girls 44 3.50 0.99 0.15 Girls 44 3.61 0.83 0.12
Boys 33 11.42 1.82 0.32 Boys 33 12.82 2.01 0.35
Girls 44 12.05 1.82 0.27 Female 44 13.73 1.25 0.19

ListeningListening

To show gender differences, general statistics and t-tests were carried out. 
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Gender Differences in Intrinsic Motivation, Perceived Autonomy, Competency and Relatedness, 
Interest in Language and Culture, L2WTC, and Future Possible Selves in L2

Jul-12 t df p Feb-13 t df p
Autonomy -2.04 75.00 0.05 Autonomy -3.66 75.00 0.00

Competency -2.70 75.00 0.01 Competency -1.99 75.00 0.05

Relatedness -1.62 75.00 0.11 Relatedness -3.89 75.00 0.00

Intrinsic Motivation -2.74 75.00 0.01 Intrinsic Motivation -3.49 75.00 0.00

Interest in Foreign Countries -1.31 75.00 0.20 Interest in Foreign Countries -0.96 75.00 0.34

CanDo -2.58 75.00 0.01 CanDo -3.09 75.00 0.00

L2 WTC -3.00 75.00 0.00 L2 WTC -2.81 75.00 0.01

L2 Ideal Self -0.83 75.00 0.41 L2 Ideal Self -2.02 75.00 0.05

Listening -1.48 75.00 0.14 Listening -2.44 75.00 0.02

t-tests for Gender Differences conducted on July 2012 and February 2013

10

11

12

13

14

15

July February

A Longitudinal Analysis of 
Listening

Male Female

Gender Differences in Listening Abilities

  In gender comparisons, girls exhibited higher scores on 
motivation and other psychological factors in both July 2012 
and February 2013.  

  Also in listening tests, girls showed higher scores compares 
to boys. In t-tests, listening tests showed statistical 
significance in February 2013.  

  With Bonferroni’s adjustments, gender comparisons in 
motivation and psychological factors revealed statistical 
significance for girls in L2WTC in July 2012, and for 
perceived autonomy, perceived relatedness, intrinsic 
motivation and CanDo in February 2013. 

  Observation notes were taken in order to identify the 
changes in classroom dynamics and examine the process 
of learner changes. During the year 2012 and 2013, 
thirty-five lessons were conducted for both the fifth and 
the sixth grades, and observation notes were obtained 
throughout the course.  
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  To investigate the second research question, which was 
concerned with changes in classroom dynamics, 
observation notes were closely examined with a view to 
identifying aspects of these changes; in particular, the 
nature of the interactions between teachers and students 
was analyzed, with the ALT being the main focus of 
observation.  

  The transcriptions of observation notes were open-coded 
based on the use of Grounded Theory Approach, 
referring to Strauss and Cobin, and similar ideas were 
abstracted to axial coding. 

  Six main classroom interactions featuring the use of 
scaffolding by the ALT were identified, examples of 
which are given below:  

1        Teacher’s use of gesture,  

2 Class-focused scaffolding in the use of modeling and repetition,  

3 Teacher’s emotional scaffolding,  

4  Teacher’s use of scaffolding in the use of Japanese,  

5 Group focused scaffolding 

6 Individual focused scaffolding. 

  “The ALT was trying to use gestures a lot. Especially when she 
tries to teach new words and sentences to students, she often uses 
gestures. For example, when she tries to teach ‘expressions’ to 
students including ‘I’m hungry and I’m angry’, she puts her hands 
on her stomach and/or made her angry face and puts her hand 
out stiffly. Then students imitated her when they tried to say ‘I’m 

hungry’ and/or ‘I’m angry’”

  “When the ALT tries to teach new words/or sentences, she 
modeled them and the students repeated them after her. She quite 
often did this modeling-repetition, until the students were used to 
saying the words and/or sentences. For example, when she tried to 
teach ‘I can read a book’, firstly, she showed them a picture card 
and said ‘read a book’, then she added ‘I can read a book’ as a 
sentence, then students repeated ‘I can read a book’”. 

  “The teachers, both the ALT and the HRT, often praised students 
by saying ‘very good’ and ‘good job’. Whenever students were able 
to say the words and/or sentences in English, they praised them. 
In addition to praising students verbally, the teachers smiled at 
students, patted them on the head, and/or held them when they 
were having trouble in learning.”
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  “Although the HRT tried to use English only, she sometimes used 
Japanese to explain English words and/or sentences. For example, 
when students did not understand the word ‘play’ soccer, the HRT 
used the Japanese “Soccer wo surutokiha play wo 
kuwaemasu” (When you use the word “soccer”, you need to use 
“play”). But she used Japanese only when students did not 
understand what was happening; then the HRT used Japanese for 
them in order to truly understand how to say the words and 
sentences.” 

  “After having enough modeling-repetition in the class, the HRT 
often focused practices within the group to do group presentation 
activities and/or games. Then both the ALT and the HRT tried 
to look around the group to see if the group was doing well in 
activities and/or games”. 

  “The ALT and HRT tried to focus on helping individual students 
to say the words and sentences when he/she had trouble saying 
something in English. For example, when the student A (Kazuma: 
pseudonymous) had trouble remembering ‘piano’, the ALT 
interacted with him by saying ‘So, Kazuma, what is it?’. Kazuma 
says ‘Organ’. ALT says ‘not Organ… pi..’. ‘Piano!’ Kazuma said 
happily. By giving him a hint, the student was able to say the 
words and/or sentences in English.”

  As shown in these entries, the dynamics of the classroom 
interactions between teachers and students were 
observed. Teachers, especially the ALT, assisted students 
well by 1) Teacher’s use of gesture, 2) Class-focused 
scaffolding in the use of modeling and repetition, 3) 
Teacher’s emotional scaffolding, 4) Teacher’s use of 
scaffolding in the use of Japanese, 5) Group focused 
scaffolding, and 6) Individual focused scaffolding.  

  These patterns were frequently observed in classroom 
exercises, though they differed in every classroom lesson. 

  The current study has yielded a number of findings on 
motivation, psychological factors, and listening abilities 
among Japanese elementary school students over the 
period of a year. Changes in the way teachers and 
students interacted in the language classroom during this 
period were recorded, and the ALT and HRT’s 
perspectives were identified through the analysis of 
qualitative data. 
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  Quantitatively, the study results indicated that the three 
psychological needs of motivation (perceived autonomy, 
perceived competency, and perceived relatedness), Can-
Do, L2WTC and L2 ideal self increased over the course 
of time. In particular, CanDo and perceived competency  
showed statistical significance toward the end of the year. 

  In addition to motivation and psychological factors, the 
present study recorded an increase in listening abilities 
over the second half year. There are only few reports 
concerning listening and speaking among children 
learning English in a Japanese context.  

  However, it would be beneficial to have data on the 
extent to which students’ linguistic abilities, including 
listening ability, are affected by “foreign language 
activities”. 

  Regarding the changing dynamics of the language classroom, 
observation notes indicated that teacher-student interactional 
patterns had shown changes throughout the course. This 
included teachers’ use of scaffolding with gestures and 
Japanese, and the use of scaffolding focusing on the class as a 
whole, groups and individual students.  

  The focus of teachers’ scaffolding and interactional patterns 
with students differed in lessons from day to day and within 
each lesson; for example, they might use modeling and 
repetition at the beginning of the lessons, focusing on the 
whole class; later, the focus of their assistance was changed to 
groups and individuals to allow them to be able to perform 
their activities and games. 

  Also, at the beginning of the lessons, the ALT often used 
gestures in order to elicit student utterances, and the use 
of Japanese was sometimes observed when students were 
unable to say the words and sentences. By assisting 
students in this manner, students seemed to have 
developed and were able to use language to say what they 
wanted. Such processes were observed in every lesson, 
and throughout the course, and as students received 
sufficient scaffolding from teachers, this may have 
enhanced their listening abilities as well as motivation 
and other affective factors. 

   In this presentation, a longitudinal analysis of 
elementary school students’ motivation, L2WTC, Can-
Do and listening abilities was conducted in a 
quantitative manner. At the same time, the study 
examined the dynamics of changes in classroom 
interactional patterns and recorded teachers’ use of 
scaffolding. As students’ listening abilities as well as 
motivation and other psychological factors were 
enhanced, teachers’ use of scaffolding may have 
enhanced students’ learning. 
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  As the study identifies changes in students’ learning 
process, emphasizing the importance of teacher-student 
interaction, and suggests this may be instrumental in 
improving both motivational factors and linguistic 
ability, it is hoped it will provide both stimulation and 
encouragement for those involved in teaching languages 
to children. 

HP: rienishi.jimdo.com 

Email: rienishi@lang.osaka-u.ac.jp

  Bronze (1).
  This is a hippopotamus. 

  This is a sheep.
  This is a horse. 

 

  Bronze (3)

  I have two pineapples. 

  I have two pears.

  I have two oranges. 
 

  Bronze (6)

   I play the violin.

  I play the guitar. 

  I play the harmonica.

 

  Bronze (8)

  It’s sunny.

  It’s rainy.

  It’s snowy.

 

  Bronze (2)

  Do you like French fries?
  Yes, I do.
  No, I like hot dogs. 

  No, I like sandwiches.
 

  Bronze (4)
  Do you want a triangle cookie?
  Yes, I do.

  No, I want to a heart cookie.
  No, I want a diamond cookie.

 

  Bronze (8)
  Can you ride a unicycle?

  Yes, I can.
  No, I can ride a bicycle.
  No, I can ride a pony..

 

  Bronze (9)

  Are you a firefighter?
  Yes, I am.
  No, I’m a nurse.

  No, I’m a bus driver. 

  Bronze (9)
  It’s a fire engine.

  It’s a bus.
  It’s a rocket.

 

  Bronze (14)

  I’m 8 years old.

  I’m 3 years old.

  I’m 7 years old.
 

  Bronze (15)

  We’re at the bus stop.

  We’re at the department store.

  We’re at the museum. 

 

  Yes/No questions 

  Bronze (1)

  Do you like snakes?

  Yes, I do.

  No, I like monkeys.

  No, I like hamsters.

 

 Bronze (11)

  Is it three o’clock?
  Yes, it is. 
  No, it’s two o’clock.

  No, it’s ten o’clock.
 

  Bronze (17)
  Are you watching TV?
  Yes, I am.

  No, I am playing a video game.
  No, I’m reading a book. 

 

  Silver (15) p.23 
  I want to be a carpenter. 

  I want to be a nurse.
  I want to be an astronaut.
 

Bronze (1).
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  Background 
  Literature Review 

  Motivation: Process-orientated 
  Self-determination theory 
  L2 Ideal selves 
  Willingness to communicate (L2WTC) 

  Study Context 
  Objectives of the Study 
  Method 

  Quantitative Analysis 
  Qualitative Data –Semis-structural Interview Data- 

  Discussion 
  Conclusion 

  In 2011, the Ministry of Education, Culture, Sports, 
Science and Technology (MEXT) announced the 
introduction of an official requirement for “foreign 
language activities” for 5th and 6th grade students at public 
elementary schools in Japan.  

  As the purposes of “foreign language activities” are to 
“actively engage in communication in a foreign language” 
and “to deepen the experiential understanding of the 
language and cultures of Japan and foreign countries”, it 
can be said that the focus of “foreign language activity” is 
students’ affect in language learning, which includes 
motivation, willingness to communicate, interest in 
foreign countries and other psychological factors. 

  Although “foreign language activities” have officially 
commenced in Japanese public elementary schools, there 
has been no longitudinal analysis of how motivation and 
psychological factors, as well as listening abilities, develop; 
nor has the way in which the process of learning changes 
during the course of studies been identified.  

  In order to understand these crucial processes in more 
depth, two main theoretical perspectives, a motivational 
theoretical framework based on educational psychology, 
and willingness to communicate will be used as the basis 
of this longitudinal study of Japanese elementary school 
students in which data will be considered both 
quantitatively and qualitatively.
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1 Motivation:  
1) Process-orientated period of motivation
2) Self-determination theory (intrinsic motivation, extrinsic motivation),
3) L2 future possible selves (L2 ideal selves/ L2 ought-to selves/intended
learning effort)

2 Willingness to Communicate in L2 

The Socio-psychological period (1960-1990)

  Social-psychological approach centering in Canadian Social-psychologist, R.Gardner   
(integrative-instrumental dichotomy) 

The Cognitive-situated Period (1990-)

The application of theories of educational psychology.  
E.g., Self-determination theory.  

The Process-Orientated Period (2000-)  

    The Process-orientated approach (The process-model  
The Motivational Self System (L2 Ideal Selves/ L2 Ought-to Selves)

   More recently, after the year 2000, the process of language 
learning, rather than the product, has received significant 
attention (e.g., Dörnyei & Ottò, 1998; Hiromori, 2009; 
Williams & Burden, 1997 among others). Dörnyei & Ottò 
(1998) proposed a process model which emphasized 
dynamic characteristics and temporal variation in 
motivation in language learning.  

  As learners’ motivation shows continuous fluctuations 
over the course of time, the integration of the “time” 
factor can be crucial in understanding motivational 
changes among language learners.

Intrinsic Motivation When learners exhibit intrinsic motivation, they find 
activities interesting and enjoyable, which in turn leads to 
growth in learning; learners would engage in the activities 
without having operationally separable consequences. 

Extrinsic Motivation Conversely, with extrinsic motivation, learners’ behaviors are 
related to extrinsic cues including reward or punishment 
(Deci & Ryan, 1985). 

More self-determinedLess self-determined

Perceived 
Autonomy 

Competency 
Relatedness 

This concept of ‘possible self’ is considered to be a powerful motivator to learn L2, as 
L2 learners try to reduce the discrepancy between learners’ actual selves and future 
possible selves, ideal and ought-to selves. 

L2 Ideal Selves The ‘L2 ideal self’ which refers to what someone hopes and 
wishes to become, incorporates the L2-specific aspect of learner’ 
ideal selves. 

L2 Ought to Selves A complementary self-guide is the ‘ought-to self’, which refers to 
what someone feels obligated to become, including the attributes 
that learners believe they ought to possess, including those which 
are the result of obligations and responsibilities, as they wish to 
avoid possible negative consequences.

  As one of the focuses of foreign language activities in Japan is to 
foster a positive attitude toward communication, “willingness to 
communicate”, defined as “the intention to initiate 
communication, given a choice” (MacIntyre, Baker, Clement & 
Conrod, 2001, p.369) has received attention from researchers and 
practitioners in Japan.  
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  The focus of this study was Public Elementary School A 
in Osaka prefecture in Japan. The city was rather small 
and there were only 224 students in total aged between 6
and 12 years old (1st to 6th grade).  

  During the period of the present research, an assistant 
language teacher (hereinafter, ALT) organized curricula 
for the City Board of Education, where the ALT was 
visiting once a week, totaling 35 hours of foreign 
language activities, for the 5th and 6th grades at the 
School A. 

  Team-teaching was carried out with the ALT and 
homeroom teacher (hereinafter, HRT) in the class. HRT 
was using both English and Japanese.  

Hi Friends 2 Key sentences

April What’s your name? Hello, My name is ___________. Nice to meet you. 

May Lesson  
1 & 2

Do you have “a”?  Yes, I do/No, I don’t. Please write letter “__”. .Recognize the 12 months and learn 
about the different events *Key Expression: January ~ December. My birth day is _________

June Lesson  
3

My birth day is _________. I can _______. I can’t ________. Ask if someone can do something 
*Key Expression: Can you swim? Yes, I can _______. No, I can’t ________.

July P i c t u r e  B o o k  P r o j e c t .  M a k i n g  a  P i c t u r e  b o o k  b a s e d  o n  “ T h e
V e r y  H u n g r y  C a t e r p i l l a r ”

Sept Lesson  
4

Direction:  Police station, bank, etc... / go straight, turn right, turn left/Where is the __?  Let’s go to Italy! 
(Hi, friends . 

Oct Direction: Police station, bank, etc... To make own T-shirts.  What T-shit? What shape? What color? 
How many stars?

Nov Lesson  
5

G r o u p  P r e s e n t a t i o n  P r o j e c t  
Greeting from different countries! Where do you want to go? I want to go to Italy!. I want to go to ___. I 
want to see __. I want to eat ___.  I want to try ___. I want to meet ___.  

Dec I can/ can’t play __.. (play soccer, play baseball, play the piano, play the recorder, can swim, can cook).  

Jan Lesson  
6

Let’s try “clock”. What time is it now? It’s 10:30 am. What time do you go to school? What time do you 
study? What time do you eat school lunch? What time do you take a bath?

Feb Lesson 
 7

P r o j e c t :  M a k i n g  a  P l a y  

Time Procedure Materials Needed

 5 min 1.  Greeting
Ellen: Good _______ everyone!
HRT&Students: Good _______ Ellen teacher!
Ellen: How are you?
HRT&Students: I’m _________
Ellen: How is the weather?
HRT&Students: It’s _____________.

 5 min 1.  Warm up / Review
Ask students to take turns asking their partner if they can play ________

10 min 1.  Introduction
2.  Play three hints game to introduce place names

Eg. I can buy flowers
1.  Listen/Repeat place names

Hi, Friends! CD

20 
 min

1.  Main Activity
Students play English Karuta using place names

Hi, Friends! CD
Small picture cards 

 5 
Min

1. Wrap up 
Give out stamps or stickers to top two and bottom two students
Ellen: See you next time everyone
HRT&Students: See you Ellen teacher

stamps

Greeting

Review

Main Activity

Wrap Up
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  The Very Hungry _______________. 
  On Monday, he/she ate __________________________. 
  On Tuesday, he/she ate __________________________. 
  On Wednesday, he/she ate ________________________. 
  On Thursday, he/she ate __________________________. 
  On Friday, he/she ate ____________________________. 
  On Saturday, he/she ate ___________________________. 
  On Sunday, he/she ate ____________________________. 
  Then, he/she became _____________________________.

  To examine how individual differences in elementary 
school students’ intrinsic motivation, perceived autonomy, 
competency and relatedness, interest in language and 
culture, willingness to communicate (L2WTC), and future 
possible selves in L2, as well as students’ listening abilities 
according to age would change during a single year, with 
data collected in July 2012 and February 2013.   

  To identify student changes between July 2012 and 
February 2013, and how teachers of elementary school 
perceived student changes over the course of time. 

  A total of 77 students participated in the study including 
33 boys and 44 girls aged between 10 and 12 years old. 
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Jul-12
Grades N M sd

Standard
Error

Feb-13
Grades N M sd

Standard
Error

5 35 3.04 0.88 0.15 5 35 3.24 0.88 0.15
6 42 2.75 1.07 0.17 6 42 2.98 1.11 0.17
5 35 3.21 0.87 0.15 5 35 3.49 0.81 0.14
6 42 2.91 0.86 0.13 6 42 3.40 0.83 0.13
5 35 3.92 0.65 0.11 5 35 4.10 0.69 0.12
6 42 3.80 0.93 0.14 6 42 4.08 0.70 0.11
5 35 3.85 1.13 0.19 5 35 3.98 0.98 0.17
6 42 3.68 1.03 0.16 6 42 3.75 1.06 0.16
5 35 3.41 1.00 0.17 5 35 3.63 0.79 0.13
6 42 3.77 0.91 0.14 6 42 3.79 0.94 0.14

5 35 3.61 0.81 0.14 5 35 3.75 0.72 0.12
6 42 3.37 1.06 0.16 6 42 3.76 0.78 0.12
5 35 3.37 1.15 0.19 5 35 3.67 0.81 0.14
6 42 3.27 1.05 0.16 6 42 3.43 1.00 0.15
5 35 3.38 0.99 0.17 5 35 3.44 0.84 0.14
6 42 3.45 1.01 0.16 6 42 3.46 0.85 0.13
5 35 11.66 1.91 0.32 5 35 13.40 1.31 0.22
6 42 11.88 1.78 0.28 6 42 13.29 1.93 0.30

Listening

Autonomy

Competency

Relatedness

Intrinsic Motivation

Interest in Foreign
Countries

CanDo

L2WTC

L2Ideal Selves

CanDo

L2WTC

L2Ideal Selves

Listening

Autonomy

Competency

Relatedness

Intrinsic Motivation

Interest in Foreign
Countries

Variables Time M sd
Jul-12 2.88 1.00
Feb-13 3.10 1.01
Jul-12 3.05 0.87
Feb-13 3.44 0.81
Jul-12 3.85 0.81
Feb-13 4.09 0.69
Jul-12 3.76 1.07
Feb-13 3.85 1.02
Jul-12 3.61 0.96
Feb-13 3.72 0.87
Jul-12 3.48 0.96
Feb-13 3.76 0.75
Jul-12 3.32 1.09
Feb-13 3.54 0.92
Jul-12 3.42 1.00
Feb-13 3.45 0.84
Jul-12 11.78 1.83
Feb-13 13.34 1.67

Interest in Foreign Countries

CanDo

L2WTC

L2Ideal Self

Listening

Autonomy 

Competency

Relatedness

Intrinsic Motivation

Longitudinal Analysis of Intrinsic Motivation, Perceived Autonomy, Competency and 
Relatedness, Interest in Language and Culture, L2WTC, and Future Possible Selves in L2, and 
Listening Abilities (Nishida, 2013, in press).

1

2

3

4

5

Autonomy Competency Relatedness Intrinsic
Motivation

Interest in
Foreign Countries

CanDo L2WTC L2 Ideal Self

A Longitudinal Analysis of Overall Tendencies

Jul-12 Feb-13

Longitudinal Analysis of Intrinsic Motivation, Perceived Autonomy, Competency and 
Relatedness, Interest in Language and Culture, L2WTC, and Future Possible Selves in L2 
(Nishida 2013, in press). 

11

12

13

14

July February

Listening

Listening

Longitudinal Analysis of Listening Abilities 
(Nishida 2013, in press).
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t df p
Autonomy -2.25 76 0.03

Competency -4.54 76 0.00
Relatedness -2.59 76 0.01

Intrinsic Motivation -0.98 76 0.33
Interest in Foreign Countries -1.06 76 0.29

CanDo -3.51 76 0.00
L2WTC -1.77 76 0.08

L2Ideal Self -0.32 76 0.75
Listening -7.01 76 0.00

Repeated t -tests

Repeated Measurement of t-tests 
Perceived competency and relatedness, CanDo, Listening showed statistical 
significance (Nishida, 2013, in press).

July February
Cluster 1 12.94 14.17

Cluster 2 9.91 12.36
Cluster 3 11.00 13.00

Listening

1 

3 

5 

7 

9 

11 

13 

15 

Cluster 1 Cluster 2 Cluster 3

July

February

Cluster 1: 18 
Cluster 2: 11 
Cluster 3: 6 Squared Sum

Type III df Mean Square F p μ 2

Listening 51.46 1 51.46 50.02 0.00 0.61
Listening x Clusters 5.42 2 2.71 2.64 0.09 0.14

Error 32.92 32 1.03

Within Subject and Interaction Effect for Listening

Squared Sum
Type III df Mean Square F p μ 2

Clusters 83.96 2 41.98 22.40 0.00 0.58
Error 59.98 32 1.87

Between Subject for Listening

Autonomy Competency Relatedness
Intrinsic

Motivation

Interest in
Foreign

Countries
CanDo L2WTC

L2 Ideal
selves

Cluster 1 3.35 3.47 4.13 4.30 3.82 4.07 3.83 3.56

Cluster 2 3.18 3.38 3.82 4.15 3.12 3.32 3.05 3.79

Cluster 3 1.88 2.13 3.50 1.94 2.72 2.74 2.58 2.11

Cluster 1 3.57 3.67 4.37 4.30 4.09 4.04 3.94 3.85

Cluster 2 3.46 3.78 3.79 4.24 3.18 3.61 3.09 3.18

Cluster 3 1.83 2.42 3.83 2.56 3.08 3.17 3.92 2.67

Jul-12

Feb-13

Cluster 1: 18 
Cluster 2: 11 
Cluster 3: 6

Clusters Time Autonomy Competency Relatedness
Intrinsic

Motivation

Interest in
Foreign

Countries
CanDo L2WTC

L2 Ideal
selves

Jul-12 3.35 3.47 4.13 4.30 3.82 4.07 3.83 3.56

Feb-13 3.57 3.67 4.37 4.30 4.09 4.04 3.94 3.85

Jul-12 3.18 3.38 3.82 4.15 3.12 3.32 3.05 3.79

Feb-13 3.46 3.78 3.79 4.24 3.18 3.61 3.09 3.18

Jul-12 1.88 2.13 3.50 1.94 2.72 2.74 2.58 2.11

Feb-13 1.83 2.42 3.83 2.56 3.08 3.17 3.92 2.67Cluster 3

Cluster 2

Cluster 1

1 

2 

3 

4 

5 

Autonomy Competency Relatedness Intrinsic 
Motivation

Interest in 
Foreign 

Countries

CanDo L2WTC L2 Ideal selves

July 2012

Cluster 1 Cluster 2 Cluster 3

1 

2 

3 

4 

5 

Autonomy Competency Relatedness Intrinsic 
Motivation

Interest in 
Foreign 

Countries

CanDo L2WTC L2 Ideal selves

February 2013

Cluster 1 Cluster 2 Cluster 3

Cluster 1: 18 
Cluster 2: 11 
Cluster 3: 6
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1 

2 

3 

4 

5 

Autonomy Competency Relatedness Intrinsic 
Motivation

Interest in 
Foreign Countries

CanDo L2WTC L2 Ideal selves

Cluster 1

Jul-12 Feb-13

1 

2 

3 

4 

5 

Autonomy Competency Relatedness Intrinsic 
Motivation

Interest in 
Foreign Countries

CanDo L2WTC L2 Ideal selves

Cluster 2

Jul-12 Feb-13

1 

2 

3 

4 

5 

Autonomy Competency Relatedness Intrinsic 
Motivation

Interest in 
Foreign Countries

CanDo L2WTC L2 Ideal selves

Cluster 3

Jul-12 Feb-13

Cluster 1: 18 
Cluster 2: 11 
Cluster 3: 6

High

Middle

Low

Squared
Sum Type

III
df

Mean
Square F p μ 2

Autonomy 24.22 2, 32 12.11 18.75 0.00 0.54
Competency 16.87 2, 32 8.43 12.54 0.00 0.44
Relatedness 4.39 2, 32 2.20 3.60 0.04 0.18

Intrinsic Motivation 40.25 2, 32 20.12 24.04 0.00 0.60
Interest in Foreign Countries 14.47 2, 32 7.24 8.94 0.00 0.36

CanDo 12.56 2, 32 6.28 10.49 0.00 0.40
L2WTC 10.26 2, 32 5.13 5.37 0.01 0.25

L2 Ideal Selves 15.74 2, 32 7.87 9.38 0.00 0.37

Squared Sum
Type III

df Mean Square F p μ 2

L2 Ideal Selves x Clusters 3.679 2 1.840 5.331 .010 .250
Error 11.042 32 .345

Within Subject and Interaction Effect for Psychological Factors

Between Subject for Psychological Factors

July February
Cluster 1 11.76 13.47
Cluster 2 11.78 12.78
Cluster 3 12.43 14.14

Listening

1 

3 

5 

7 

9 

11 

13 

15 

Cluster 1 Cluster 2 Cluster 3

July

February

Cluster 1:  13  
Cluster 2:  18 
Cluster 3:  11

Squared
Sum Type

III
df

Mean
Square F p μ 2

Listening 37.98 1, 39 37.98 14.45 0.00 0.27
Error 102.48 39.00 2.63

Within Subject and Interactional Effect by Listening

Cluster 1:  13  
Cluster 2:  18 
Cluster 3:  11

Autonomy Competency Relatedness
Intrinsic

Motivation

Interest in
Foreign

Countries CanDo L2WTC
L2 Ideal
selves

Cluster 1 3.21 3.34 4.08 4.16 4.06 3.65 3.71 3.87
Cluster 2 1.79 2.18 3.25 2.84 3.19 2.63 2.47 2.59
Cluster 3 4.11 3.75 4.50 4.67 4.57 4.61 4.29 4.62
Cluster 1 3.26 3.65 4.25 4.08 3.96 4.09 3.91 3.67
Cluster 2 2.10 2.83 3.63 2.94 3.24 3.13 2.72 2.89
Cluster 3 4.54 4.29 4.82 5.00 4.76 4.61 4.07 4.43

July

February

Clusters Time Autonomy Competency Relatedness
Intrinsic

Motivation

Interest in
Foreign

Countries
CanDo L2WTC

L2 Ideal
selves

Jul-12 3.35 3.47 4.13 4.30 3.82 4.07 3.83 3.56

Feb-13 3.57 3.67 4.37 4.30 4.09 4.04 3.94 3.85

Jul-12 3.18 3.38 3.82 4.15 3.12 3.32 3.05 3.79

Feb-13 3.46 3.78 3.79 4.24 3.18 3.61 3.09 3.18

Jul-12 1.88 2.13 3.50 1.94 2.72 2.74 2.58 2.11

Feb-13 1.83 2.42 3.83 2.56 3.08 3.17 3.92 2.67Cluster 3

Cluster 2

Cluster 1

Cluster 1:  13  
Cluster 2:  18 
Cluster 3:  11
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1 

2 

3 

4 

5 

Autonomy Competency Relatedness Intrinsic 
Motivation

Interest in 
Foreign 

Countries

CanDo L2WTC L2 Ideal selves

6th (July 2012)

Cluster 1 Cluster 2 Cluster 3
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6th (February 2013)

Cluster 1 Cluster 2 Cluster 3

Cluster 1:  13  
Cluster 2:  18 
Cluster 3:  11
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Autonomy Competency Relatedness Intrinsic 
Motivation

Interest in 
Foreign 

Countries

CanDo L2WTC L2 Ideal selves

Cluster 1

Jul-12 Feb-13

1 

2 

3 

4 

5 

Autonomy Competency Relatedness Intrinsic 
Motivation

Interest in 
Foreign 

Countries

CanDo L2WTC L2 Ideal selves

Cluster 2

Jul-12 Feb-13

1 

2 

3 

4 

5 

Autonomy Competency Relatedness Intrinsic 
Motivation

Interest in 
Foreign 

Countries

CanDo L2WTC L2 Ideal selves

Cluster 3

Jul-12 Feb-13

Cluster 1:  13  
Cluster 2:  18 
Cluster 3:  11

Middle

High

Low

Within Subject and Interaction Effect for Psychological Factors

Between Subject for Psychological Factors
Squared

Sum Type
III

df
Mean
Square F p μ 2

Competency 4.33 1, 39 4.33 14.45 0.00 0.27

Squared
Sum Type

III
df

Mean
Square F p μ 2

Autonomy 64.87 2, 39 32.43 86.87 0.00 0.82
Competency 29.53 2, 39 14.76 34.23 0.00 0.64
Relatedness 18.11 2, 39 9.05 17.82 0.00 0.48

Intrinsic Motivation 47.31 2, 39 23.66 41.37 0.00 0.68
Interest in Foreign Countries 24.38 2, 39 12.19 16.01 0.00 0.45

CanDo 35.34 2, 39 17.67 27.17 0.00 0.58
L2WTC 37.17 2, 39 18.58 23.88 0.00 0.55

L2 Ideal Selves 37.72 2, 39 18.86 38.71 0.00 0.67

  In addition to the quantitative study, qualitative data 
consisting of semi-structured interviews was obtained in 
order to gain in-depth information about teachers’ 
perspectives of student changes over the course of time. 
The participants were four teachers, who were the 
teachers of School A, the same school investigated in the 
quantitative study. Three homeroom teachers, including 
two male teachers of grade 5 classes, one female teacher 
of grade 6, and a female ALT participated in the study. 

HRT/ALT Grades Teaching experience in English

HRT 6th Capable of speaking English

HRT 5th 

HRT 5th 

ALT 1st to 6th 
Canadian (Korean origien. Move to Canada

when she was a teenager.

Gender

Female

Male

Male

Female

Shy using English infront of students

Teacher

A

B

C

D

Breakdown of Participants
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  To gain additional information on student changes between 
July 2012 and February 2013, semi-structured interviews were 
conducted to see how HRTs and the ALT perceived their 
students over the course of time. Each interview lasted 
approximately 15-20 minutes, and the data was transcribed for 
analysis. Major questions included the following: 

The semi-structured interviews were conducted in the 
participants’ native language. The interviews were carried out 
during the latter months of the academic year (March 2013).  
All data were recorded with the permission of the participants. 

  1) “Did you see any changes in listening abilities among 
student in the course of time?” 

  2) “Did you see any changes in students’ attitude toward 
English learning?”, 

  3) “Do you think that you saw changes in students’ 

competency? 

  To answer the question 1) “Did you see any changes in listening abilities among students 
in the course of time?”

 

  [Excerpt 1] 
  “Comparing the first semester (between April and July) and the third semester (between January and 

March), students’ listening ability has been enhanced positively. Students are listening and responding 
in English. Some of them are still very shy in English class, but students showed remarkable growth in 
listening. I feel very good about that.” (Teacher A)

 

  [Excerpt 2] 
  ““I think the students are focusing on what the ALT is saying during the third semester. And even on 

a small listening test, their attitude toward the listening test has changed a lot.” (Teacher B).
 

  [Excerpt 3]
  “Yeah, especially Teacher A’s class. They were kinda objective to the idea that they were only allowed 

to speak up in English in the class at the beginning, but toward the end, English was more natural 
for them. I think they were able to understand English toward the end.” (Teacher D). 

  To the second question, “Did you see any changes in students’ attitudes toward English 
learning?” were examined carefully. Three teachers gave answers showing they had 
observed such changes:

 

  [Excerpt 4] 
  “During the first semester, they were behaving like ‘Why do we have to study English now?’, but 

toward the end of the year, they were trying to speak up only in English. It was a big change. I can 
say that their attitude and motivation toward learning English was completely different from the first 
semester” (Teacher A).  

 

  [Excerpt 5] 
  “I“I think students were interested in English in general, but toward the end of the year, they showed 

an interest toward foreign countries and cultures. I think they showed a great interest in foreign 
cultures. I think showing their interest toward other cultural backgrounds was a great change. 
(Teacher B). 

 

  [Excerpt 6]
  “I saw a big difference. At the beginning of the year, they were not able to speak up in the class, but 

toward the end, they were able to speak up in the class. They improved a lot. As they were so shy in 
the beginning, but they were able to open up their mind” (Teacher C). 

  In answer to question 3) “Do you think that you saw changes in 
students’ competency?”, two teachers identified changes in the perceived 
competency of the students in language learning. 

 

  [Excerpt 7] 
  ““I’ve never thought the students showed an increase in their “Can-do!” in 

English, but the questionnaire showed “Can-do” has increased. I think it is vital 
for students to feel that they “can do English”, because in the beginning of the 
year, students were often telling me “no, I cannot do that…”, but now they are 
enhancing their competency, and I am really happy to see that. I think they were 
making their efforts little by little which probably enhanced their competency in 
English.” (Teacher A)

 

  [Excerpt 8] 
  “I see students feel that “I can do it, so I am happy!”. I think Teacher D always 

gave praise to student. I think because students were given constant praise, it 
probably enhanced students’ competency in learning”. (Teacher B). 
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  The current study has yielded a number of findings on 
motivation, psychological factors, and listening abilities 
among Japanese elementary school students in individual 
differences over the period of a year.  

  Changes in the way students’ listening abilities and attitudes 
in the language classroom during this period were recorded, 
and the ALT and HRT’s perspectives were identified through 
the analysis of qualitative data. 

  Quantitatively, the study results indicated that the three 
psychological needs of motivation (perceived autonomy, 
perceived competency, and perceived relatedness), Can-Do, 
L2WTC and L2 ideal self, showed an increase over the 
course of time. 

  Cluster analysis identified three groups related to listening and 
psychological factors, identifying the high, middle, and low groups of 
listening and affect. Among the clusters, all showed an increase in 
listening and psychological factors although some of the factors were 
low in July 2012.  

  In particular, listening ability showed great differences half-a-year later. 
In comparing two different time sets, July 2012 and February 2013, all 
three clusters showed an increase in listening ability, which also 
showed statistical significance. This point needs further attention as 
even the lowest clusters of both 5th and 6th grades showed an 
improvement on scores in listening. 

  In addition to listening ability, most psychological factors 
among all clusters in both 5th and 6th grades showed an 
increase over the course of study. 

   In particular, competency was shown to have improved 
among 6th grade students, while among 5th grade 
students, L2WTC showed a marked improvement in the 
low scoring cluster half-a-year after initial testing.  

  . 

  In addition to the quantitative analysis, in-depth interviews 
were carried out to gain more information about the ways in 
which students changed throughout the course. These semi-
structured interviews provided information from the 
perspective of teachers on changes in students’ listening 
ability, attitude and perceived competency.  

  Regarding listening ability, at the beginning of the year, 
students were not able to listen to English effectively, but 
towards the end, their listening ability had improved greatly: 
students were eager to listen to English as well as making 
more efforts in listening tests According to teachers, students’ 
attitude, interest in language and cultures, and their 
competency showed an increase towards the end of the year. 

  According to teachers, students’ attitude, interest in language 
and cultures, and their competency showed an increase towards 
the end of the year. Though some students were shy at the 
beginning of the year, they demonstrated an improvement in 
their attitude toward English over the course of time, and 
showed their willingness to participate in the class. In addition, 
they seemed to develop their perceived competency throughout 
the course, as noted by one teacher, referring to students’ belief 
that “they can do it” in English class.  
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  In this presentation, a longitudinal analysis of individual 
differences among elementary school students’ listening 
abilities as well as motivation and other psychological factors 
was conducted in both a quantitative and a qualitative 
manner. Cluster analysis identified the high, middle and low 
clusters of students with reference to listening and 
psychological factors, with all clusters showing an increase 
half-a-year later. 

  Also, in-depth interviews with teachers showed students’ 
attitude, language interest and perceived competency had 
developed throughout the course. Further detailed 
investigation from a socio-cultural perspective into how 
teachers and students associated within and without the 
class and school, the curricula organization as well as 
instructional methods is needed, as it is hoped this could 
provide further benefit for teaching practices as well as for 
empirical research in teaching languages to children. 

HP: rienishi.jimdo.com 

Email: rienishi@lang.osaka-u.ac.jp
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